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Welcome 
Before the children explore the text, it is advisable that all children have read the book. This can be 

done as a class read a couple of weeks before you start the unit of work.  

The aim is for you to spend two or three weeks using the text as your key curriculum driver. We 

hope you will find lots of opportunities to explore the text through the activities provided whilst 

ensuring national curriculum coverage.  

The work has been designed to be in line with age-related expectations but also to be used with a 

Y6 approach, recapping on previous work.  The resources provided in this book should act as 

a starting point/guide and are in no way meant to be prescriptive. Effective teaching and 

learning needs flair and the needs of the children are different in each school so it is advisable to 

adapt the resources to meet the needs of the children in your school. Whilst this is the approach we 

would take, this is not intended limit creativity. In fact, the opposite. If you have any resources you 

would like to share with us, please do get in touch.  

This year, we are working closely with many other organisations to provide each school with a 

platform to exhibit their work. You will find additional information in your resource box that will 

hopefully help you to get involved with organisations who are also working to raise awareness to 

support those who seek refuge.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The aim is for all primary schools to exhibit their work or find other ways to raise 

awareness of supporting those who seek refuge during ‘Refugee Week’ (June 20th 2022). 

 



This teaching resource booklet contains the following: 

Knowledge Mat – A good starting point to explore before reading the book.  

English A 3-week unit of work focussing speaking, listening, reading and writing.  

Maths. A 3-week unit of work that focusses on deepening key mathematical skills whilst exploring 

the statistics around those seeking refuge worldwide.  

Geography 3 weekly lesson plans and resources that focus on the human and physical 

characteristics of countries and includes atlas work.  

History/Citizenship 3 weekly lesson plans that aim to build and deepen an understanding of 

refugees throughout British History. The lesson plans also focus on local history. The history unit 

is closely linked to PSHE and also focusses on human rights as well as Bradford being a City of 

Sanctuary.  

Picture News A special ‘Picture News’ edition, designed by Katie Harrison and created 

specifically for this project.  

Art 2/3 weekly lesson plans focussing on using the ocean as inspiration for art as well as exploring 

famous artists who have used the ocean as inspiration for their art.  

Music 3 lesson plans and resources linked to traditional African music. Focussing on composition 

and improvisation. 

Science 3 lessons that focus on the impact on diet and exercise on the human body. These 

sessions are not designed to link directly to the text although they can provide quality discussion 

around the choices we have in life and the impact of not having such choices etc.  

DT 2 lessons exploring Eritrean food with the opportunity for the children to make their own 

dishes.  

RE 1 lesson that focusses on the parable of ‘The Good Samaritan’ and exploring what it means to 

be ‘neighbourly’. There are also extension activities that promote ethical debate.  

Further information about ‘Bradford for Everyone’ and ways you can get involved.  

 

There are lots of other resource ideas linked to Refugee week at 

https://refugeeweek.org.uk/ The theme this year is ‘Healing’. 

 

You may want to lead a whole school assembly. Please see the link below for some 

ideas (page 53 specifically) 

 

https://www.unicef.org.uk/rights-respecting-schools/wp-

content/uploads/sites/4/2019/06/Primary-School-Assemblies-200619.pdf  

 

 

All pupils will be given a portfolio to keep their work in. They will also be able to take 

their copy of the text home to keep.  

https://refugeeweek.org.uk/
https://www.unicef.org.uk/rights-respecting-schools/wp-content/uploads/sites/4/2019/06/Primary-School-Assemblies-200619.pdf
https://www.unicef.org.uk/rights-respecting-schools/wp-content/uploads/sites/4/2019/06/Primary-School-Assemblies-200619.pdf


Boy 87 – Knowledge Mat 

 



English Planning and Resources: Introduction 

The following planning is for a three-week English unit based on the text boy 87 by Ele Fountain. 

Prior to starting this unit, it is important that all pupils have read their copy of the book- this could be done through sharing the story as a class text. The unit of 

work follows a three-phase approach: Reading Phase, Toolkit Phase and Writing Phase.  

The intended outcome of the unit is for children to gain a deeper understating of the text, develop their skills for writing and present contrasting viewpoints 

from characters in the story through diary writing.  

Throughout the unit, there will be examples of the following activities→ 

Axis of Emotion → 
An axis of emotion is a reading task in which the children must 
use their inference skills to plot the emotional journey of a 
character. This could be through a whole text or an extract. 
Pupils identify or are given the key points of a text and must use 
their skills to infer how a character/characters are feeling at 
those particular points in the story and justify their inferences 
with evidence from the text. The end result is a line graph 
representing the emotional journey of the chosen character/s 
with detailed responses explaining their inferences. Greater 
depth pupils may be challenged to compare more than one 
character or to include conflicting emotions at certain key parts of 
the story. This activity can be carried out independently, in pairs 
or in mixed ability groups on a large scale.  

Debate →  
Split the class into 3 teams: Yes, No and Judges. While the 
Yes/Now teams work to prepare their arguments (this is best 
done on large pieces of paper which can then be placed in 
front of the debating teams to refer to), work with the judges 
to create a set of criteria that the debaters will be judged on 
e.g. disagreeing with respect, speaking clearly, not 
interrupting. The judges will need to have a sheet to record 
their feedback and point score for each team. Prior to the 
debate, share these criteria with the two teams. When the 
children are debating, facilitate the conversation and aim for 
the debate to be like a tennis match with the debaters 
responding to each other.  
 
Each team can choose one member to then give a closing 
statement. They will need additional time to prepare for this. 
During this time, discuss with the judges which team are 
leading on points and what they are looking for in a winning 
closing argument. When the closing arguments have been 
presented, judges will need to discuss as a team which side 
debated most effectively. They will then declare the winner 
and give final feedback to both teams.  
 

Symbols that highlight the focus for each activity:  
 
Inference 
 

 
 
Retrieval  
 

 
 
Vocabulary 
 

Role on the Wall → 
Role on the wall is a simple way of children demonstrating 
their understanding of a character using the outline of a 
character as the format for their work. Children write one sort 
of information inside the outline and a contrasting type of 
information outside. This activity can be used in many different 
ways to gather information about a character. For example: 

• Inside= retrieved information, Outside = inferred 
information 

• Inside = personality, Outside = appearance 

• Inside = motives/thoughts/feelings, Outside = actions 
This can be done on a small scale independently or large 
scale as a whole class.  

Keeping Everything Spinning → 
This activity provides pupils with the opportunity to revise and 
recap their skills. In English, this may be in the form of applying 
their reading comprehension skills to a text extract or their 
grammar, punctuation and spelling skills.  
In some cases, you may need to do a mini-input to remind the 
children of the knowledge needed to complete the task or you 
may choose to use it as an assessment tool to inform your 
teaching in the lesson.  

Learning Stop → 
A learning stop is a pause in the lesson which teachers can 
use as an assessment tool to inform the rest of the lesson. 
Learning stops could be a question, a class discussion or an 
opportunity for children to share their work and then edit and 
improve. Teachers can then use these moments to identify 
pupils who may need additional support within the lesson.  

 Book Talk → 
Book Talk is an opportunity for children to share their thoughts 
and opinions on a shared text. It allows them to participate in 
collaborative conversations, articulate and justify their opinions 
as well as to listen and respond appropriately to their peers. It 
focuses on four main areas: likes, dislikes, confused by and 
questions.  
 

Think, Feel, Say → 
This activity combines pupils’ retrieval and inference skills in 
order for them to write from a character’s point of view. After 
exploring an extract of the text, they put themselves in the 
character’s shoes and write, in first person, how a character 
would be feeling, what they would be thinking and what they 
may say for a specific moment in the text. This activity lends 
itself to drama warm ups such as freeze frames and hot 
seating in order to explore the character prior to writing. 



 

English Planning Week 1: Reading Phase 
Day → National Curriculum 

Links → 
Opening Activity → Main Activity → Reflection Activity → 

1 -Participate in discussions about 
books that are read to them and 
those they can read for 
themselves, building on their 
own and others’ ideas and 
challenging views courteously. 
 
-Summarising the main ideas 
drawn from more than 1 
paragraph, identifying key 
details that support the main 
ideas 

Book Talk Activity 
Discuss as a class/talk partners 
children’s views and opinions of 
Boy 87.  
Model expectations for critical 
responses both verbally and in 
writing.  
Use this opportunity to recap 
key themes, and events of the 
story.  
Children to record their own 
responses.  

Sequencing: Children to work collaboratively to sequence the images of 
key events from the story and retell.  
ICT opportunity→ children could use devices to record their re-telling of 
the story and share with the class. 
Set the children the summary challenge: Can you summarise the story in 
100 words or less?  
Recap what this means and link back to sequencing of images.  
Focus Group: Pupils who need additional support.  
Learning Stop: Ask pupils to share their summaries so far. Allow pupils 
to suggest strengths in each other’s writing as well as improvement 
points. Use this time for children to reflect on their own writing and edit 
and improve their work.  

Class discussion: Can you write 
a tag line for Boy 87? 
 
Discuss what a tag line is –(a mini 
summary).  
 
e.g. “An outstanding book that 
takes you on a breath-taking 
journey of a refugee.”  
 
“A beautifully written page turner 
about love and family.” 

2 -Drawing inferences such as 
inferring characters' feelings, 
thoughts and motives from their 
actions, and justifying inferences 
with evidence. 

Venn Diagram  
In pairs/groups, children to 
complete the Venn diagram 
comparing Shif at the start of the 
story and at the end.  
Discuss as a class and ask 
pupils to justify the reasons for 
the changes.  

Recap the key points from last lesson according to the children’s 
summaries of the story and discuss Shif’s emotions at each point. You 
could generate an emotions word bank and model the expected standard 
of written responses.   
Axis of Emotion: (Note- if this is not an activity that pupils have been 
exposed to before, the concept of this will need explaining to them- see 
introduction page). Children to work in mixed ability groups for this activity 
and on large A1 paper / using post it notes to plot the emotions of Shif, 
reasoning / justifying their opinions.  

Speaking and Listening 
Opportunity→ Children to present 
their axis of emotion to the rest of 
the class justifying their 
inferences verbally. 

3  -Explain and discuss their 

understanding of what they have 
read, including through formal 
presentations and debates, 
maintaining a focus on the topic 
and using notes where 
necessary.  

Keeping Everything Spinning: 
Reading – Vocabulary. 
Children to re-read the text 
extract and answer the 
questions on the meaning of 
words in context. 

Conscience Alley: Re-read ‘Leave’ (pg 33-41) Discuss the big decision 
that Shif’s mum had to make in choosing to send him away. What could 
her argument for and against be? Class to split into two and present both 
sides of her conscience as ‘mum’ walks through the alley.  
Debate: Was it right for Shif’s mum to try and send him away? See the 
English introduction page for full details on formal debate. Model to the 
children how to use the language of debate sentence stems.  

Children to write their own point 
of view on the debate topic on a 
post-it note. They need to justify 
their opinion and support their 
argument with evidence. Pupils 
post these on the working wall.  

4 -Drawing inferences such as 
inferring characters' feelings, 
thoughts and motives from their 
actions, and justifying inferences 
with evidence. 
 

Keeping Everything Spinning: 
Reading – Retrieval. 
Children to re-read the text 
extract and answer the retrieval 
questions.  

Think, Feel, Say: Re-read ‘Snatch’ pg 41-43.  
Children to work in pairs to create freeze frames of the moment Shif is 
taken from his home. In role, children to share what the character they 
are portraying (Shif or his mum) would think/feel//say.  
Children to complete the think, feel, say sheets for this moment in the 
story from the point of view of Shif and his mum.  

Display emotions on the board. 
Ask the children to informally 
debate whether this emotion 
would be felt by Shif or his mum. 
Include some words that would 
be appropriate for both characters 
for deeper discussion.  

5 -Drawing inferences such as 
inferring characters' feelings, 
thoughts and motives from their 
actions, and justifying inferences 
with evidence. 
 

Keeping Everything Spinning: 
Reading – Inference.  
Children to re-read the text 
extract and answer the inference 
questions.  

Think, Feel, Say: Re-read pages 99, 100, 101.  
Children to work in small groups to create freeze frames of the moment 
Shif is about to escape the container in the desert. The main characters 
in this scene are Shif, the soldiers, Yonas (the old man). Children to 
create a freezeframe that represents this scene and then share what the 
character they are portraying would think/feel//say.  
Children to complete the think, feel, say sheets for this moment in the 
story. Model expectations for writing.  
Focus Group: Greater depth pupils who could give conflicting viewpoints 
of a character to show an internal struggle.  

Children to use a thesaurus 
(independent/pairs/groups) to 
generate a range of emotion 
language for the following week.  
You could choose vocabulary that 
the children have over used in the 
last two sessions for them to find 
synonyms for.   



English Resources Week 1: Reading Phase 
 

 
Lesson 1 → Participating in discussions about books, building on my own and others’ ideas 
and challenging views courteously (Book Talk).  
 

What I liked about the text:  

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

 

What I disliked about the text: 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

 

What confused me about the text: 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

What questions I now have about the text: 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

____________________________________ 

 

What vocabulary I needed to know to understand what was happening in the text:  

 

 

 

 

 



 
Lesson 1 → Summarising the main ideas drawn from more than one paragraph, identifying 
key details that support the main ideas.  

 

 
Language of retelling and sequencing sentence 
stems:  
 

  
First …  
Next … 
Then …  
After that …  
Finally …  
 

  
In the beginning …  
Some time later …  
Soon after …  
To end …  

  
Initially …  
Meanwhile …  
While this was happening … 
Following this …  
The consequence of …  
To conclude …  
 

 
 
 
 
 
 
 
The definition of the term summary is: 
A shortened version of a series of events  
that retells all of the important events. 
 
 
Independent task → Can you summarise the main 
events of Boy 87 in 100 words or less? 
 
 
 
 
 
 
 
 
 
 
 
 

 
How I can help myself:  
 
 
Use the images from the sequencing activity to 
support you in recalling the key events of Boy 87.  
 
 
 
 
 
 

 
How I can challenge myself: 
 
Use a wide range of the sentence stems of 
retelling and sequencing.  
 



 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Shif at the beginning of the text.  Shif at the end of the text.  



 

 
Lesson 3 → Exploring the meaning of words in context.  
 

 

Starter → keeping all of our reading knowledge spinning! 

 
Extract taken from Boy 87, Chapter ‘Leave’, Page 37. 
 
“Shif, you must go. I don’t yet have enough money saved for all of us to leave, and so because 
you’re the one in immediate danger you must go first. I’ve arranged everything. Some men will 
come for you and Bini tomorrow. They’re smugglers – their job is to get people out of the 
country. Saba and I first got in touch with them two years ago. They’ll take you to the border and 
then you’ll be met by other contacts who can take you north to the coast, where you’ll take a 
boat to Europe. Everything will be paid for before you go, but you must memorize my phone 
number and Uncle Batha’s number in case you need money in an emergency. There are other 
numbers you must try to memorize too – of our friends in England. As soon as you’ve gone, I’ll 
begin to save for me and Lemlem. We’ll be fine. We’ll join you in six months, maybe a little 
longer.” 
I want to say no. I want to point out a flaw in her logic, but I can’t think of a single thing to say. 
There is nothing solid upon which to base my thoughts anymore. I think about leaving Mum and 
Lemlem; going so far away that we’ll be separated by other countries, by seas, by mountains. 
We’ve never spent a single day apart. I feel my chest heaving and brush away tears before they 
run down my cheek.  
 
 
 
 
 

1. Which word suggests that the danger Shif is in, could occur at any moment? 
 
____________________ 
 
 

2. Find and copy the word that describes people who sneak others out of the country.  
 
____________________ 
 
 

3. Which word means the same as ‘to learn something by heart’? 
 
____________________ 
 
 

4. “I want to point out a flaw in her logic” – What does the word flaw mean?  
 
____________________________________________________________________ 
  

 
5. Find and copy the phrase that is used to describe Shif as struggling to breathe.  

 
____________________  

 
  



 
Lesson 3 → Explaining and discussing understanding of what has been read, including through 
formal presentations and debates, maintaining a focus on the topic and using notes where 
necessary.  

 

 

  
Year 6 Language of Debate 
 

To argue your point 
 
The first point we would like to 
raise… 
 
Many people think…. 
 
They also argue that…. 
 
It is thought that…. 
 
Here’s the main point I would 
like to make… 
 
My position is the following…  
 
We can see that….  
 
On balance we feel that…. 
 
Another point is…. 
 
Just to be clear, this is what I 
mean… 
 

To disagree with respect 
 
I can see that some people…. 
 
I see your point but… 
 
I’m afraid I can’t agree with…. 
 
I’m not totally convinced by your 
argument…  
 
That’s very interesting but the problem is… 
 
Excuse me for disagreeing but…. 
 
I’m afraid I can’t agree there….  
 
However, some claim…. 
 
In principle I agree with that but…. 
 
I have to disagree with your point… 
 
You may be right in saying that but… 
 
On the other hand…  
 
If you would allow me to add a comment …  
 

To conclude 
 
To conclude… 
 
To summarise… 
 
To recap the main 
points… 
 
To sum up where we 
stand in this debate…. 
 
You cannot possibly 
agree with…. 
 
We are convinced…. 
 
It is clear that... 
 
I’m sure that you’ll agree 
that…. 

 

 

 

 

 

 

 

 

 

 

 



  
Lesson 4 → Retrieving information 
 

 

 

Starter → keeping all of our reading knowledge spinning!  

 
Extract taken from Boy 87, Chapter ‘Snatch’, Page 41.  

 
I don’t know what time it is or what woke me. It’s dark, and I can hear Mum and Lemlem 
breathing steadily beside me. I hear feet moving on the gravel outside, then a knock at the door. 
Silence. Then loud hammering at the door. Lemlem cries out, and Mum picks her up and moves 
to the back of the room.  
“Who is it?” she calls calmly, while motioning to me to keep quiet.  
“Where’s your son?” replies the voice.  
“He’s in hospital,” Mum answers.  
“Which hospital?” the voice asks. 
She pauses.  
There’s the sound of something heavy hitting the door, which moves it in its frame. Lemlem 
screams. Another bang, and the door swings open, smashing against the wall. Two soldiers in 
pale green uniform enter, standing still for a heartbeat while their eyes adjust to the gloom.  
When they can see my outline, they cross the room in what seems like no more than two steps.  
“Put on your shoes. Your military service starts tomorrow.” 
“But I’m only fourteen,” I hear myself saying.  
“Put on your shoes,” repeats the soldier closest to me.  
His eyes move to the bag at the bottom of my bed. He looks inside it; clothes, food, water.  
“For school tomorrow,” my mother says.  
“He takes spare clothes to school? And a chess set? Were you planning on going somewhere?” 
the soldier asks me.  
“No,” I reply, realizing immediately that I should say nothing.  
The soldier nearest the door takes out his phone and goes outside to make a call.  
 
 
 
 
 
 
 

1. What time of day is it when the soldiers arrive? ________________________ 
 
 

2. Where is Shif when the soldiers arrive?    At the hospital     OR     Hiding in the dark 
 
 

3. How many soldiers turn up at the door? ________________________ 
 
 

4. Once their eyes have adjusted to the dark, what do the soldiers spot? _______________ 
 
 

5. Why have the soldiers come to get Shif? ______________________________________  
 
 

6. What do the soldiers find inside Shif’s bag? ____________________________________  
 



 
 
Lesson 4 → Drawing inferences about a characters’ feelings, thoughts and motives  
 

 

Take on the role of Shif, when he is being taken by the soldiers. Use your inference skills to note down what you think 

he would be:  

Thinking –  

 

 

 

 

 

 

 

 

 

 

 

Feeling -                                                                         Saying –  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Take on the role of Shif’s mum, when he is being taken by the soldiers. Use your inference skills to note down what 

you think she would be:  

 

Thinking –  

 

 

 

 

 

 

 

 

 

 

 

Feeling -                                                                         Saying –  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 



  
Lesson 5 → Drawing inferences about a characters’ feelings, thoughts and motives 
 

 

 

Starter → keeping all of our reading knowledge spinning!  

 
Extract taken from Boy 87, Chapter ‘Fear, Page 99-100.  

 
Bini is just rebuttoning his trousers when the bolt slides on our container. The guard peers in. 
“You, eighty-seven, and you, twenty-four, out now,” he shouts, pointing to me and Tesfay. He 
stares through the darkness. “And you, eighty-eight.” He points to Bini. We get quickly to our feet 
and walk to the entrance without turning round.  
My heart starts thumping like someone is banging the side of the container and I’m sure the 
guards can hear it. 
“Act tired,” whispers Bini. 
As soon as we step down onto the sandy path, they slam and bolt the doors, then push us in the 
back with the butts of their rifles, towards the men from the other containers, and then to the 
metal gate.  
Once they have unhooked the padlock and we step outside the compound, I feel a thrill of 
excitement followed by a wave of fear. It is hard to tell them apart. Bini and I shuffle like the 
others, perhaps even more slowly. I rub my eyes and stare at the ground just ahead of my feet, 
but my senses are drifting up towards the vast expanse of desert which surrounds us.  

 
 
 
 
 
 

1. “My heart starts thumping like someone is banging the side of the container and I’m sure 
the guards can hear it.” 
Explain in your own words what Shif is thinking when the guards turn up at his container 
(2 marks).  
 

_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
 
 

2. “Once they have unhooked the padlock and we step outside the compound, I feel a thrill 
of excitement followed by a wave of fear. It is hard to tell them apart.” 
Explain in your own words the contrasting emotions that Shif is feeling at this moment  
(3 marks).  

_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
 



  

Lesson 5 → Drawing inferences about a characters’ feelings, thoughts and motives 
 

 

Take on the role of Shif, when he is about to escape the container in the desert. Use your inference skills to note down 

what you think he would be:  

 

Thinking –  

 

 

 

 

 

 

 

 

 

 

Feeling -                                                                         Saying –  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Take on the role of Yonas (the old man), when Shif is about to escape the container in the desert. Use your inference 

skills to note down what you think he would be:  

 

Thinking –  

 

 

 

 

 

 

 

 

 

 

 

Feeling -                                                                         Saying –  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 



Take on the role of one of the guards, when they have spotted that Shif has escaped the container in the desert. Use 

your inference skills to note down what you think he would be:  

 

Thinking –  

 

 

 

 

 

 

 

 

 

 

 

Feeling -                                                                         Saying –  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



English Planning Week 2: Toolkit Phase 
Day → National Curriculum Links 

→ 
Opening Activity → Main Activity → Reflection Activity → 

1 -Selecting appropriate grammar and 
vocabulary, understanding how 
such choices can change and 
enhance meaning. 

Keeping Everything 
Spinning: Reading.  
Children to re-read the text 
extract and answer the 
comprehension questions. 

Analyse the sentence type activity as a class.  
Teach: ‘The more, the more’ sentences. 
e.g. The more I heard of the plan to escape, the more hopeful I 
became of brighter days to come. 
These should be written in the context of the story (from the point of 
view of Shif, the Guard or Yonas) bearing in mind that the sentences 
produced in the toolkit phase should be able to be used in the children’s 
diary writing during week 3. 

Look at two examples of today’s 
sentence type. Show one that 
would be suitable for a diary 
and one that wouldn’t. Ask 
children to discuss which would 
be the best for a diary and why, 
explaining their choices in 
relation to the purpose of the 
text and the use of language.  

2 -Selecting appropriate grammar and 
vocabulary, understanding how 
such choices can change and 
enhance meaning. 

Keeping Everything 
Spinning: Grammar-
Subordination. 
Children to answer the 
grammar questions around 
subordination. Recap the rules 
with the children prior to this.  

Teach: Conditional sentences. 
e.g. If we could have snuck out unnoticed, then we might have 
stood a chance of escape.  
If the guards hadn’t seen, if we’d just been quicker, then Bini could 
have made it.  
These should be written in the context of the story (from the point of 
view of Shif, the Guard or Yonas) bearing in mind that the sentences 
produced in the toolkit phase should be able to be used in the children’s 
diary writing during week 3. 

Look at 3 examples of today’s 
sentence type. Children to 
discuss which sentence would 
be best suited for the three 
characters: Shif, Guard, Yonas. 

3 -Selecting appropriate grammar and 
vocabulary, understanding how 
such choices can change and 
enhance meaning. 

Zone of Relevance: 
Pupils order the vocabulary 
given to them on the zone of 
relevance as to which is most 
to least relevant to Shif’s 
emotions when he is about to 
escape the container. This 
could then be redone for the 
different characters with pupils 
justifying the reasons for the 
changes.  

Teach: ‘Emotion word,…’ sentences.   
e.g. Apprehensive, Shif snuck a look over his shoulder to check 
that the coast was clear. 
These should be written in the context of the story (from the point of 
view of Shif, the Guard or Yonas) bearing in mind that the sentences 
produced in the toolkit phase should be able to be used in the children’s 
diary writing during week 3. 
Extension→ ‘3 x ed’ sentences e.g. Exhausted, terrified yet 
motivated, Shif took one last deep breath and broke into a quick 
sprint. These sentences would suit greater depth writers and could be 
taught in a focus group. 

Look at 3 examples of today’s 
sentence type. Children to 
discuss which sentence would 
be best suited for the three 
characters: Shif, Guard, Yonas.  

4 -Selecting appropriate grammar and 
vocabulary, understanding how 
such choices can change and 
enhance meaning. 
 
-Using a range of devices to build 
cohesion within and across 
paragraphs. 

Role on the wall: 
Pupils will spend time 
generating vocabulary for how 
Shif actions / behaviours on 
the outside in comparison to 
his thoughts / emotions on the 
inside when he is about 
escaping from the container.   

Teach: ‘Outside, inside’ sentences.   
e.g. On the outside, Shif looked confident and focused however, 
on the inside, Shif was filled with fear about what could potentially 
happen when he eventually tried to escape.  
These should be written in the context of the story (from the point of 
view of Shif, the Guard or Yonas) bearing in mind that the sentences 
produced in the toolkit phase should be able to be used in the children’s 
diary writing during week 3. 

Look at example sentences 
written by the children. Can they 
read them aloud (omitting the 
name of the character) and can 
the other children guess who it 
was about – Shif, Guard, 
Yonas? Justify and explain how 
they knew.  

5 -Using semicolons, colons or 
dashes to mark boundaries between 
independent clauses 

Keeping Everything 
Spinning: Colons and semi-
colons. 
Children to answer the 
grammar questions around 
colons and semi-colons. 
Recap the rules with the 
children prior to this. 

Teach: ‘Description ; detail’ sentences. 
e.g. The heat was brutal: it scorched my skin and forced me to find 
some shade.  
The boy looked suspicious: he was skulking around in the 
shadows with a darted look upon his face. 
These should be written in the context of the story (from the point of 
view of Shif, the Guard or Yonas) bearing in mind that the sentences 
produced in the toolkit phase should be able to be used in the children’s 
diary writing during week 3. 

Look at 3 examples of today’s 
sentence type. Children to 
discuss which sentence would 
be best suited for the three 
characters: Shif, Guard, Yonas. 



English Resources Week 2: Toolkit Phase 

 

 
Lesson 1  → Exploring the meaning of words in context, retrieving information and drawing 
inferences about a characters’ feelings, thoughts and motives.  
 

 

Starter → keeping all of our reading knowledge spinning!  

 
Extract taken from Boy 87, Chapter ‘Fear, Page 101.  
 
The only word in my head is run. Run. I try to imagine the border is just ahead and I’m running to 
cross it. I reach the point where my legs are about to collapse and my chest is on fire. Bini must 
feel it too because he starts to slow. We skid to a halt and look over our shoulders. We can see 
nothing but the small hill separating us from the camp beyond. I hear the deep sound of a diesel 
engine revving. Maybe two trucks.  
We look around wildly for a soft patch of ground, running slowly with our eyes down. Bini points 
to a long crack in the earth. It’s not very deep, but it’s our only hope. We get down on our hands 
and knees to feel the earth either side. It’s not rock solid but isn’t soft either. The engine is no 
longer revving but growling like a truck on the move. The noise grows louder and it can only be a 
matter of minutes before we will be in the line of sight.  
 

 
 
 
 

1. Why do you think Shif tries to imagine that the border is in front of him when it isn’t? 

_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________ 
 
 

2. What are the two physical effects that Shif feels from running for so long? 
 
_______________________ and ______________________  
 

 
3. Find and copy the phrase that shows Shif and Bini stop running. ____________________ 

 
4. When they eventually stop running, why do Shif and Bini immediately look over their 

shoulders? 

_____________________________________________________ 
 
 

5. Why do Shif and Bini try to find a soft patch of ground?  

_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________ 



 
Lesson 1 → Selecting appropriate grammar and vocabulary, understanding how such choices 
can change and enhance meaning. 
 

 

 

What do you notice about this sentence type? 

_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
______________________________ 

What is the effect of repetition? 

_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________ 

 
 
 
 
 
What is the effect of the words ‘hopeful and 
brighter’ in the sentence above? 

_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
__________________________ 

 
 
 
 
 
Knowing that Shif is trapped in a container, what 
could the two different interpretations of ‘brighter 
days to come’ mean? 

_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
________________________________ 

WAGOLL ‘The more, the more’: 

The more I heard of the plan to escape, the more 

hopeful I became of brighter days to come. 

 



 
Lesson 2  → Selecting appropriate grammar and vocabulary, understanding how such choices 
can change and enhance meaning. 
 

 

Starter → keeping all of our grammar knowledge spinning!  

 
 
 
 

  
 
 
 
 
 
 
 
 
 
 
 
 



 
Lesson 2 → Selecting appropriate grammar and vocabulary, understanding how such choices 
can change and enhance meaning. 
 

 

 

What do you notice about this sentence type? 

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________ 

What is the effect of the ‘If’ part of the sentence? 

_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________ 

 
 
 
 
 
What is the effect of the word ‘snuck’ in the 
sentence above? 

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________ 
 

 
 
 
 
 
Even if Shif and Bini had been able to sneak out 
of the container unnoticed, they may still not have 
managed to survive escaping across the desert. 
Give several reasons why. 

_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
________________________________ 

WAGOLL ‘If, then’:  

If we could have snuck out unnoticed, then we 

might have stood a chance of escape. 



 

Explore the emotions provided below and allocate each word onto the zone of relevance in the 

most appropriate place for how Shif is feeling when he is about to escape the container.   

 

  

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Lesson 3 → Selecting appropriate grammar and vocabulary, understanding how such choices 
can change and enhance meaning. 
 

Terrified Tense  Ecstatic  Uneasy 

Relieved  Excited  Fearful Filled with dread 

Content Confident  Preoccupied  Calm 

Petrified  Prepared  Scared  Relaxed  

Apprehensive  Anxious  Eager  Driven   

Not Relevant  

Partly Relevant  

Relevant  



 
Lesson 3 → Selecting appropriate grammar and vocabulary, understanding how such choices 
can change and enhance meaning. 
 

 

 

What do you notice about this sentence type? 

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________ 

What is the effect of having the emotion at the 
beginning of the sentence? 

_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________ 

 
 
 
 
 
What does it mean when is says that Shif was 
feeling apprehensive?  

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________ 
 

 
 
 
 
 
What is Shif apprehensive about happening? 
Give several different examples.  

_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
________________________________ 

WAGOLL ‘Emotion word, comma’:  

Apprehensive, Shif snuck a look over his 

shoulder to check that the coast was clear. 



 
Lesson 4 → Selecting appropriate grammar and vocabulary, understanding how such choices 
can change and enhance meaning.  
 

 

Combine your retrieval and inference skills to note down:  

• the different actions / behaviour that Shif would have shown when escaping the container 

on the outside 

• the different thoughts / emotions that Shif would have felt when escaping the container on 

the inside  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Actions and behaviour seen on the outside 

Thoughts and emotions 

felt on the inside 



  
Lesson 4 → Using a range of devices to build cohesion within and across paragraphs. 
 

 

What do you notice about this sentence type? 

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________ 

What is the effect of this sentence type on the 
reader? 

_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________ 

 
 
 
 
 
 
Why has the author chosen to use the word 
‘potentially’?  

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________ 

 
 
 
 
 
 
What is the effect of the contrast in how Shif 
looks to how he is actually feeling? Think about 
why the author chose to include his outside 
behaviour first and then his inside emotions 
second.  

_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
__________________ 

WAGOLL ‘Outside ; inside:  

On the outside Shif looked confident and focused 

however, on the inside, Shif was filled with fear 

about what could potentially happen when he 

eventually tried to escape.  



  
Lesson 5 → Using semicolons, colons or dashes to mark boundaries between independent 
clauses. 
 

 

 

 

Starter → keeping all of our grammar knowledge spinning!  

 
Apply your knowledge of using colons, semi-colons and dashes to mark boundaries: 
 
  
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 

 

 

 



 
Lesson 5 → Using semicolons, colons or dashes to mark boundaries between independent 
clauses. 
 

What do you notice about this sentence type? 

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________ 

What is the effect of having the description, 
followed by additional detail? 

_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________ 

 
 
 
 
 
What do you interpret a ‘darted look upon his 
face’ to look like?  

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________ 

 
 
 
 
 
Which character do you think this sentence is 
describing and why? Which character’s point of 
view do you think this sentence is written from 
and why? 

_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________
_________________________________ 

WAGOLL ‘De ; De’:  

The boy looked suspicious : he was skulking 

around in the shadows with a darted look upon 

his face. 

 



English Planning Week 3: Writing Phase 
Day → National Curriculum Links → Opening Activity → Main Activity → Reflection Activity → 

1 -Selecting appropriate grammar and 
vocabulary, understanding how such 
choices can change and enhance 
meaning 
-Using a wide range of devices to build 
cohesion within and across paragraphs 

Hot Seating 
Hot seating as Shif 
reflecting on the day he 
escaped from the camp 
in the desert. 

Diary writing as Shif reflecting on the day he escaped from the camp in the 
desert. 
Use modelled/shared writing to demonstrate the expectation for writing. Use 
live marking and verbal feedback techniques to give opportunities for editing 
and improving within the lesson.  
Learning Stop: Ask children to share their writing with the class. Allow the 
children opportunities to offer feedback on each other’s work and spend time 
working in pairs to edit and improve their pieces as they go along.  

Showcase: Select children 
to showcase their writing 
with the class. In addition to 
appraising each other’s 
work, emphasise the 
importance of oracy skills 
when presenting.  

2 -Selecting appropriate grammar and 
vocabulary, understanding how such 
choices can change and enhance 
meaning 
-Using a wide range of devices to build 
cohesion within and across paragraphs 

Hot Seating 
Hot seating as Yonas 
reflecting on the day Shif 
escaped from the camp 
in the desert.  

Diary writing as Yonas reflecting on the day Shif escaped from the camp in the 
desert. 
Note: Depending on skills demonstrated last lesson, you may wish to have a 
mini input or use focus groups in order to close gaps in specific writing skills 
that you wish the children to demonstrate in today’s writing.  
Use modelled/shared writing to demonstrate the expectation for writing. Use 
live marking and verbal feedback techniques to give opportunities for editing 
and improving within the lesson.  
Learning Stop: Ask children to share their writing with the class. Allow the 
children opportunities to offer feedback on each other’s work and spend time 
working in pairs to edit and improve their pieces as they go along. 

Showcase: Select children 
to showcase their writing 
with the class. In addition to 
appraising each other’s 
work, emphasise the 
importance of oracy skills 
when presenting. 

3 -Selecting appropriate grammar and 
vocabulary, understanding how such 
choices can change and enhance 
meaning 
-Using a wide range of devices to build 
cohesion within and across paragraphs 

Hot Seating 
Hot seating as a guard 
reflecting on the day Shif 
escaped from the camp 
in the desert. 

Diary writing as a guard reflecting on the day Shif escaped from the camp in 
the desert. 
Note: Depending on skills demonstrated last lesson, you may wish to have a 
mini input or use focus groups in order to close gaps in specific writing skills 
that you wish the children to demonstrate in today’s writing.  
Use modelled/shared writing to demonstrate the expectation for writing. Use 
live marking and verbal feedback techniques to give opportunities for editing 
and improving within the lesson.  
Learning Stop: Ask children to share their writing with the class. Allow the 
children opportunities to offer feedback on each other’s work and spend time 
working in pairs to edit and improve their pieces as they go along. 

Showcase: Select children 
to showcase their writing 
with the class. In addition to 
appraising each other’s 
work, emphasise the 
importance of oracy skills 
when presenting. 

4 -Assessing the effectiveness of their 
own and others’ writing 
proposing changes to vocabulary, 
grammar and punctuation to enhance 
effects and clarify meaning 
-Proofread for spelling and punctuation 
errors 

Edit and Improve 
Share some examples of effective ineffective diary writing with the children. This could be taken from the children’s work. Discuss the use 
of language, punctuation and grammatical skills that make the pieces effective. From that, look at an ineffective piece and model how this 
can be edited and improved using the skills taken from the previous pieces. The children can then use the rest of the session to edit and 
improve their own work. This could be done individually, with a partner or as part of a focus group.  
Note: At the end of Day 3, gather in all pupils writing from across the three sessions and look for common areas for development in the 
pupils’ writing. From this, formulate a set of resources which the pupils can use to help them edit and improve their work. This could be in 
the form of vocabulary banks, examples of sentence types you wish them to include, spelling resources etc. When the pupils are editing 
and improving their work, they should use these tools, along with verbal feedback from their peers and adults, to produce a final draft of 
their work ready for publishing on Day 5.  

5 - Write legibly, fluently and with 
increasing speed 

Handwriting 
As this is a publishing 
lesson, use this time to 
practise handwriting in 
preparation for 
publishing.  

Publishing (Note: This could take more than one session) 
This lesson should be spent on publishing each diary entry ready for the child’s portfolio of work which will be 
taken to their secondary school.  
Publishing idea→ Present the writing across an A3 sheet combining illustrations representing each character 
and the diary entries written by the children.  
Remind pupils that this piece of work will be the first piece that their secondary school teacher sees and they 
need to showcase their skills in the best possible way.  



English Resources Week 3: Writing Phase 
 

Whilst there are no resources required for this week, usual classroom practice for when the children are 

producing independent writing pieces could be followed. E.g. 

- Shared writes to use as WAGOLLs 

- Creating as a class Success Criteria  

- Word Banks 

- Checklists (self or peer) 

 

As explained in lesson 5, you may wish to get the children to present their writing across an A3 sheet 

combining illustrations representing each character and the diary entries written by the children. An 

example of this (although for a different topic) can be found below: 

 

 

 

NB – teacher groups on social media have a lot of other examples of these!  

 

 

 

 



Maths Planning and Resources: Introduction 

The following planning is for a three-week Maths unit linked to the text ‘Boy 87’ by Ele Fountain, focussing on number knowledge, data handling and exploring 

the global crisis of community displacement.  

The unit of work enables children to recap on their prior knowledge through strategies such as ‘Tell me the story’ and ‘Keeping everything spinning’. The planning and 

resources have also considered potential lost learning over the past 12 months due to the pandemic.   

The intended outcome of the unit is for children to develop their number skills and apply these in a range of data handling activities. The end of the 3-week unit gives children 

time to pull the skills and knowledge they have gained over the 3-week unit and to combine this with their own research to produce a MIB (maths information board) that can 

go into their portfolio of work.  

Throughout the unit, there will be examples of the following activities→ 

Tell me the story → 
Tell me the story is a technique whereby new maths 
concepts are introduced through a real-life scenario. 
The rationale is that children need to see the point in 
maths and understand why they are learning what 
they are. Introducing a concept through a real-life 
example will allow the children to make links with the 
real world and see a purpose in their maths.  
First, the children are shown the story (through a 
picture or video) and simply asked to ‘Tell me the 
story’. At this point, there is no right or wrong answer 
– it is simply the children’s interpretation of a 
scenario. Lots of class discussion is key at this point, 
to allow children to hear other interpretations and to 
allow the class teacher to assess mathematical 
knowledge and use of the key vocabulary for this 
concept. 
Next, after the initial discussion around the story, the 
children are asked key questions around the concept 
that you are going to teach. This part can be done 
independently, in mixed ability pairs, in mixed ability 
groups or whole class. 
These activities work well when they are child led 
and rich with discussion (paired, group or class 
based) and questioning – both your questioning and 
theirs! This will then impact your teaching and 
learning of maths by informing you of the children’s 
current knowledge (skills and vocabulary based) and 
help you determine their next steps. 

Tiered challenges →  
A tiered challenge has been designed based on the 3 quality first 
teaching principles of mixed ability teaching and learning, child led 
learning and daily opportunities for different types of maths. 
A tiered challenge gives all children the opportunity to choose their 
own level of challenge within a lesson. This requires children to be 
reflective of their own ability, challenge themselves in order to make 
progress and be leaders of their own learning journey. The level of 
challenge that a child chooses can vary across a week, a topic and 
the year dependent on their confidence and ability.   
The ‘tiered challenge’ approach is based upon a colour coded 
sheet whereby: 
 
1. Moving vertically down and changing to a deeper shade of blue, 

the challenge is made harder. This refers back to the child led 
learning principle of maths teaching and learning whereby the 
level of challenge will be chosen by the child themselves. They 
are not required to complete all levels of challenge, just the level 
that they put themselves at.   

2. Moving horizontally across, the challenge is presented within a 
different style of question or context. This refers back to the daily 
opportunity for different types of maths aspect.  

Children may choose to pitch themselves at different levels of 
challenge for different styles of questioning, meaning that their 
journey of learning is not necessarily all done within one level of 
challenge.   
Each tier is labelled challenge, super challenge and extreme 
challenge although you may wish to rename accordingly.  
   

Keeping everything spinning→ 
‘Keeping everything spinning’ is a 
strategy used to give children the 
opportunity to re-visit prior learning 
and apply their skills at a suitable 
distance from learning.  The 
intended impact of this over time is 
that the amount of learning that our 
children retains is increased.  
 
Not only that, but when a child has 
not retained a concept, these 
activities give the perfect platform to 
reteach and intervene (one to one, 
small group sized or even whole 
class if needs be) to improve 
retention in the long term.  
 
The ‘keeping everything spinning’ 
activities are designed in a way that 
the children are provided with a 
question that spins their knowledge 
from the last unit, last term or last 
year. For the purpose of this booklet, 
each section focusses on key areas 
of prior learning to enable the 
children to revisit core mathematical 
concepts and deepen learning.  

                      



Maths Planning Week 1: Year 6 Number knowledge (4 operations/time/negative numbers/fractions/decimals/percentages) 
Day → National 

Curriculum 
Links → 

Opening Activity → Main Activity → Reflection 
Activity → 

1 To solve problems 
including addition 
and subtraction.  

Keeping everything spinning.  
The activity lends itself well to getting the 
children in the ‘Maths mood’.  
Children will practice 

• Place value -  

• 4 operations  

• Geometry - angles 

• Fractions, decimals and % - ordering 
Use this as an opportunity to gauge what the 
children have remembered. This will also enable 
you to pull together a guided group during the 
main activity if needs be.  

Today, the children will focus on deepening their skills of addition and subtraction. The tiered 
challenge has a range of fluency questions as well as problem solving activities all linked to 
Eritrea. Explain to the children that based on the clues in the text, it is highly likely that Shif 
comes from the city of Eritrea.  
Cross curricular opportunity – Children will be exploring key population facts linked to the city 
of Eritrea. Whilst this will support understanding during week 3, it is a great opportunity for 
the children to find out more beyond the maths lesson.  
Focus group – Based on your knowledge of the children, some may need to be part of a 
guided group to access learning.  
Learning stop – Ask each child to work with a partner and discuss one of the key questions 
and the method used to find the answer. The other child takes the role of the teacher, 
correcting if appropriate.  
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2 To solve problems 
including addition 
and subtraction. 

Keeping everything spinning. 
Another warm up activity that focusses on  

• Place value - rounding 

• 4 operations  

• Geometry – co-ordinates 

• Fractions, decimals and % - ordering 
Opportunity to peer mark, checking for 
understanding through explanations.  

Children will complete the tiered challenge that gives them the opportunity to deepening their 
skills of multiplication and division. There are a range of problem-solving questions that are 
linked directly to the marketplace in the book. Based on the information from the text, we can 
use this to develop an understanding of the types of food eaten in Eritrea and potentially 
goods for sale at the market place.  
Focus group – Class teacher to decide on the focus group.  
Extension activity - In pairs or groups, can the children design their own image of a market 
place, including dimensions for other pairs, groups to solve 

3 Apply the four 
operations to 
convert between 
units of measure 
(time) 

Keeping everything spinning. 
Another warm up activity that focusses on  

• Place value - comparing 

• 4 operations – including BIDMAS 

• Geometry – Radius/Diameter 

• Fractions, decimals and % - equivalence 
Opportunity to peer mark, checking for 
understanding through explanations.  

Today’s activity will focus on time with an opportunity to focus on travel. These are key skills 
that children will hopefully know by the time they leave primary school. Each tier is on a 
separate page due to the space needed.  
Teacher input – It would be worth asking the children to recap on the rules of time before the 
tackle the tiered challenge. What do the children know already and how can they apply this 
knowledge to completing the activity today?  
Extension activity – Children to find out the average temperature in Eritrea and compare 
this to the average temperature in the UK? Children to explore further and find the hourly 
breakdown of both countries. 

4 Use negative 
numbers in 
context. 

Keeping everything spinning. 
Another warm up activity that focusses on  

• Place value – ordering and numbers in 
words 

• 4 operations  

• Geometry – parallel and perpendicular lines 

• Fractions, decimals and % - linked to time.  
 

The focus of today is to give children the opportunity to deepen their skills and knowledge of 
negative numbers and then apply these to answer problem solving questions involving 
temperature.  
Focus group – Adult to work with those at risk of delay. Practical resources may support 
children in completing the activity.  
Learning stop – Once the children have completed the problem-solving activity, ask them to 
share with a partner 

5 Recall and use 
equivalences 
between simple 
fractions, 
decimals and 
percentages, 
including in 
different contexts. 

Keeping everything spinning. 
Final activity this week focussing on  

• Place value – ordering and numbers in 
words 

• 4 operations  

• Geometry – Shape and angles 

• Fractions, decimals and % - linked to area. 
 

The final tiered challenge of the week. Today, the children will be focussing on decimals, 
fractions and percentages. The fluency section of the challenge gives children the opportunity 
to revisit their skills by comparing and ordering before moving onto the reasoning section 
which focusses on the ‘Sometime true, always true, never true’ activity. Children have to use 
their reasoning skills to whether the statement is always, sometimes or never true’. 
Encouraging to use the PEE explanation strategy will support pupils. Point – the answer, 
Evidence – mathematical examples, Explanation – a written explanation from the child 
explaining their thought process. The final column links directly to the world population and 
asks children to convert data into fractions, decimals and/or percentages.  



Maths Resources Week 1 

 

 
Lesson 1 → Starter activity. 

 

Starter → keeping all of our maths knowledge spinning! 

Place value:  

 
 
 
_________________________________________

 
 

4 operations: 

1. 67,894 + 56.8 = 

 

 

2. 567.4 – 67.87 =  

 

 

3. 2976.4 x 12  =  

 

 

4. 9856.7 ÷ 9 =  

 

 

5. 8² x 2 + 10 - 100 

Geometry:  

  

_____________________________________ 

 

Fractions, decimals and percentages: 

 
_________________________________________ 
 

 
 



 

 
Lesson 1 → Solve problems involving addition and subtraction 
 

 Fluency (+ and -) Problem Solving (+ and -)  
 

Application to other areas of maths  
(%):   

C
h
a
lle

n
g
e
   

 
1. 34,567 + 67,213 
2. 12,345 + 5,673 
3. 678,345 + 123,610 
4. 7.95 + 9.9 
5. 14.53 + 6.7 
6. 78,910 – 5,672 
7. 456,221 – 393,192 
8. 56.7 – 23.5 
9. 45.6 – 2.9 
10. 56.44 – 34.56 
 

 
1. The capital city of Eritrea (the country that Boy 87 is set in) is Asmara. Approximately, 963,000 people 

live there. The capital city of England is London and approximately 8,982,000 people live there. How 
many people in total live in these two capital cities?   
 

2. The population of Eritrea increases by approximately 75,530 per year. If the population in 2020 is 
approximately 3,214,000 what will the population be in 2021? 
 

3. Eritrea has a population of approximately 3,214,000 people. The UK has a population of approximately 
66,500,000 people. Eritrea has a larger population, but by how much? 

 
The population of Eritrea in 2020 is 
approximately 3,214,000. 
 
What is 50% of this population? 
 
What is 25% of this population? 
 
What is 10% of this population? 
 
 

S
u
p
e
r c

h
a
lle

n
g
e
  

  
1. 902,127 + 514,345 
2. 754,002 + 56,719 
3. 5,674,224 + 7,895,009 
4. 789.32 + 341.08 
5. 897.1 + 23.57 
6. 268,008 – 45,678 
7. 4,567,812 – 1,389,223 
8. 4,567.01 – 567.4 
9. 63,783.9 – 3.05 
10. 67,445.6 – 7.897 
 

 
1. The capital city of Eritrea (the country that Boy 87 is set in) is Asmara. Approximately, 963,000 people 

live there. The capital city of England is London and approximately 8,982,000 people live there. Which 
capital city has the larger population and by how much? 
 

2. The population of Eritrea (the country that Boy 87 is set in) increases by approximately 75,530 per year. 
If the population in 2020 is approximately 3,214,000 what will the population be in 2022? 
 

3. If the population of Eritrea is approximately 3,214,000 and 963,000 of those people live in the capital 
city (Asmara), how many people live in the rest of the country?  

 

 
The population of Eritrea in 2020 is 
approximately 3,214,000. If it increases by 
roughly 1% each year, then what will the 
population be in: 
 
2021? 
 
2022? 
 
2023?   
 
Remember you will have a new population at the 
end of each year!!  

E
x
tre

m
e
 C

h
a
lle

n
g
e
  

 
1. 34,120 + 6,782,446 
2. 45,657,889 + 
90,881,223 
3. 5,723.42 + 12.03 
4. 0.05 + 8,900.45  
5. 16,456.1 + 4.029 
6. 9,089,173 – 512,308 
7. 89,092,341 – 
87,456,782 
8. 12,458.01 – 560 
9. 8,903 – 1,234.78 
10. 12,567.8 – 563.1 
 

 
1. The continent of Africa (where Eritrea is found) has a population of approximately 1,216,000,000 

people. The continent of Europe (where the UK is found) has a population of approximately 
741,400,000 people. Which continent has a larger population, and by how many? 
 

2. Eritrea (the country that Boy 87 is set in) has a population of approximately 3.214 million people. The 
UK has a population of approximately 66.5 million people. How many people live in both countries? 
Please give your answer as a whole number.  
 

3. The population of Eritrea increases by approximately 75,530 per year. If the population in 2020 is 
approximately 3,214,000 what will the population be in 2026? 
 

 

 
The population of Eritrea in 2020 is 
approximately 3,214,000. If it increases by 1.5% 
each year, then what will the population be in: 
 
2021? 
 
2022? 
 
2023? 
 
Remember you will 
have a new 
population at the end 
of each year!!    



  
Lesson 2 → Starter activity. 
 

 

 

Starter → keeping all of our maths knowledge spinning! 

Place value:  

 

________________________________________ 
 

 

4 operations: 

1. 678,934.99 + 56,789.2 = 

 

 

2. 6784.21 – 6.89 =  

 

 

3. 67,896.4 x 9  =  

 

 

4. 78,954.3 ÷ 6 =  

 

 

5. 3³ x 5 + 10 - 50 

Geometry:  

 

Fractions, decimals and percentages: 

 

_________________________________________ 
 

 



  
Lesson 2 →Solve problems involving multiplication and division.  
 

 Fluency Problem Solving (x and ÷) 
Fact: Nakfa is the currency of Eritrea.  

Application to other areas of Maths (area): 

C
h
a
lle

n
g
e

 

4² 
3 x 4 x 5 
1

9
𝑥
1

2
 

 
1

3
𝑥
2

3
 

 
78 x 4 
92 x 5 
1,232 ÷ 4 
9,987 ÷ 3 
2,454 ÷ 6 

• 12 injera (flatbreads) cost 10 nakfa. How much would it cost for 60? 

• Cumin comes in packs weighing 175g. If I buy 9 packs, how much will I have in grams? How 
much would I have in kilograms? 

• I buy a sack of teff (grain) for 50 nakfa. Each sack contains 15kg of grain. If I buy 9 sacks, 
how much will it cost? What weight would I have? 

• Ready-made birsen (curried lentils) is sold by the bowlful. Each 
bowlful contains 400g. If I buy 4 bowlfuls, how much will I have 
in kg? 

• I have 36 nakfa to spend. If 4 injera (flatbreads) cost 3 nakfa, 
how many can I buy? 

Here is a layout of the market 
place: 
 
Calculate the area of the 
market square in m2. 
  
Calculate the area of one of 
the market stalls in m2. 

S
u
p
e
r 

c
h
a
lle

n
g
e
 

 

12² 
3³ 
6 x 7 x 2 
2

3
𝑥
4

5
 

7

8
𝑥
4

9
 

98 x 14 
67 x 23 
89 x 40 
93,456 ÷ 3 
2,484 ÷ 8 

• If 1kg of mphodza (lentils) costs 25 nakfa. How much does 4.5kg cost? 

• Shahee (tea) is sold in 2.5 litre jugs for 14 nakfa. How much would it cost for 500ml?  

• 24kg of teff (grain) costs 60 nakfa. How much would 18kg cost? 

• 0.5kg of cumin costs 55 nakfa. If I spend 495 nakfa, how much cumin can I buy? Write your 
answer in grams.  

• Cardamom costs 140 nakfa for 100g. How much cardamom can I buy for 420 nakfa? Write 
your answer in kg.  

 

Here is a layout of the 
market place: 
 
Calculate the total area of 
the rectangular market stalls 
in m2.  
 
Calculate the total area of 
the triangular market stalls 
in m2. 

E
x
tr

e
m

e
 c

h
a
lle

n
g
e
 

5³  
8³  
9 x 3 x 2 
7

11
𝑥
8

12
 

 
2

5
𝑥
8

15
 

89 x 156 
28 x 743 
78,951 ÷ 7 
56,763 ÷ 8 

Can you calculate the cost of these items in pounds and pence?  
Use the following fact: 1 Eritrean nakfa = approximately 5 pence. 
 

• 12 injera (flatbreads) cost 10 nakfa. How much would it cost for 60? 

• Cardamom costs 140 nakfa for 100g. How much would it cost for 75g? 

• If 1kg of mphodza (lentils) costs 25 nakfa. How much does 
45kg cost? 

• Shahee (tea) is sold in 2.5 litre jugs for 14 nakfa. How much 
would it cost for 500ml? 

• 24kg of teff (grain) costs 60 nakfa. How much would 18kg? 

Below is a layout of the 
market place: 
 
Calculate the total area of 
unused floor space of the 
market square in m2.  



  
Lesson 3 → Starter activity. 
 

Starter → keeping all of our maths knowledge spinning! 

Place value:    

_____________________________________ 

Write the number that is five less than ten million 

______________________________ 

 

Write the number that is one hundred thousand 

less than six million _______________________ 

4 operations: 

1. 19,657 + 62.43 = 

 

 

2. 56,726 - 908 =  

 

 

3. 2,564 x 18  =  

 

 

4. 67,893 ÷ 9 =  

 

 

5. (4x5) x (6x3) =  

Geometry: 

 

_____________________________________ 
 
A bicycle wheel has a diameter of 132 cm. 
What is the radius of the bicycle wheel? 

 
 
A bicycle wheel has a radius of 77 cm. What 
is the diameter of the bicycle wheel? 

 
 

Fractions, decimals and percentages: 

 
 
Write the decimal equivalent of 25%. ___________ 
 
 
Write the fraction equivalent of 0.5.  ___________ 
 
 
Write the percentage equivalent of 1/5.  ___________ 
 
 
Write the fraction and decimal equivalent of 75% 
 
___________  and   ___________.  
 
 
Write the decimal and percentage equivalent of 10% 
 
___________  and   ___________.  



 
Lesson 3 → Apply the four operations to convert between units of measure (time) 
 

 

 

Challenge  

Warm up questions - quick 
fire facts:  

Fluency - Convert between 
times:  

Reasoning - True or False? Explain why. 
 

 
How many hours are there in 
a day? 
 
How many minutes are there 
in an hour? 
 
How many seconds are there 
in a minute? 
 
How many days are there in 
a week? 
 
How many weeks are there 
in a year? 
 
How many months are there 
in a year? 
 
How many days are there in 
a year? 
 
How many years are there in 
a decade? 
 
How many years are there in 
a millennia?  
 
 

 
Write in minutes: 
2 hours 
Half an hour  
240 seconds 
10 hours  
600 seconds 
 
Write in weeks: 
21 days 
70 days  
2 years 
10 years 
3 decades 
 
Write in years: 
36 months 
120 months 
19 decades 
2 millennia  
104 weeks  
 
 
 
 
 
 
 
 
 
 
 
 

 
There are 23 months in two years.  
 
 
  There are 3,650 weeks in a decade. 
 
 

 
 
 
 
 
 
 
 
 

 
 
There are 167 hours in a week.  

 
 

There are 160 seconds in three minutes.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 



 

 

Super challenge 

Warm up questions - 
quick fire facts: 

Fluency - Convert 
between times:  

Reasoning - True or False? 
Explain why. 

Problem solving:  

 
How many hours are 
there in a week? 
 
How many minutes are 
there in an hour? 
 
How many seconds 
are there in 5 minutes? 
How many days are 
there in 5 weeks? 
 
 
How many weeks are 
there in 2 years? 
How many months are 
there in a year? 
How many days are 
there in a leap year? 
 
 
How many years are 
there in a decade? 
 
 

 
Write in minutes: 
6 hours 
12 hours  
A quarter of an hour 
360 seconds  
20 hours 
 
Write in weeks: 
49 days 
6 years 
140 days 
20 years 
8 decades 
 
Write in years (and 
months if needed): 
60 months 
19 decades 
6 millennia  
37 ½ decades  
144 months   
 

 
There are 130 months in a 
decade.  
 
 
There are 53,000 weeks in a 
millennium.  
 
There are 1,440 minutes in 1 
day.  
 
There are 98 hours in 4 weeks.  
 
There are 1,600 seconds in half 
an hour.  
 
 

 
How long will it take? Fill in the blanks 

 

 
 
Information that may help 
 
Time zone: 
 
Ethiopia is 2 hours ahead of the UK (GMT) 
 
India is 4 hours and 30 minutes ahead of the UK (GMT) 
 
Peru is 6 hours ahead of the UK (GMT) 
 
Vietnam is 6 hours ahead of the UK (GMT)   
 



 

Extreme challenge 

Warm up questions - quick 
fire facts 

Fluency - Convert between 
times  

Reasoning - True or False? Explain 
why. 

Data handling 

 
How many hours are there 
in a month? 
 
How many minutes are 
there in a day? 
 
How many seconds are 
there in an hour? 
 
How many days are there 
in a 38 weeks? 
 
How many weeks are there 
in a decade? 
 
How many months are 
there in a century? 
 
How many years are there 
in a millennia?  
 

 
Write in minutes: 
A tenth of an hour 
7.5 hours 
3600 seconds  
1 day 
1 week 
 
Write in weeks: 
1,400 days 
12 years 
3/4 of a year 
100 years 
13 decades 
 
Write in years (and months 
if needed): 
108 months 
156 weeks 
55 3/4 decades  
5.5 millennia 
1,460 days 
  

 
There are 180 months in a decade 
and a half.  
 
 
There are 53,000 weeks in a 
millennium.  
 
 
 
There are 86,400 seconds in 1 
hour.  
 
 
 
There are 5,000 minutes in 3 days.   
 
 
 
There are 5,000 months in half a 
millennia.  
 

 
 

 

 



Lesson 4 → Starter activity. 

Starter → keeping all of our maths knowledge spinning! 

Place value:  

Write these numbers in order, starting with the 
smallest.  

 
0.78     0.607    5.6    0.098    4.003 
 
 
 
 
Smallest 

_________________________________________ 

 
Write the number 53,148 in words. 
 
 
 
Write the number two million, six hundred 
and three thousand, four hundred and 
eleven in digits.  
 
 
 
 

4 operations: 

1. 5,235 + 67,810 = 

 

 

2. 167.345 - 90 =  

 

 

3. 567 x 23  =  

 

 

4. 67,893 ÷ 4 =  

 

 

5. 4² x 3 + 90 – 5 =  

Geometry:  

Circle the letter that has both parallel and 
perpendicular lines.  
 

A C E L Z  
_____________________________________ 
 
Construct a triangle in the space below with a 
45° angle and a side of 3cm.  
 
 
 
 
 
 
 
 
 
 

Fractions, decimals and percentages: 

The length of a day on Earth is 24 hours.  
 
The length of a day on Mercury is 58 2/3 times the 
length of a day on Earth. 
 
What is the length of a day on Mercury, in hours? 



 
Lesson 4 → Use negative numbers in context.  
 

 

 Fluency Problem Solving 

 Order from smallest to largest.  Use < and > to compare. Find numbers the missing numbers Word problem. 

C
h
a
lle

n
g
e

 

 
+5    - 7    +2    +10 

 
-11     +11     -3     +5 

 
-4     -1     +4     +1 

 
-12     -11     -2     +6     +8 

 
-7                -5 
 
+5               -2 
 
0                 -5 
 
-18             +18 
 

  
-7               -2                +2     
 
 
-14            -5                 +3 
 
 
-10              -2               +7  

 

What is the difference 
in temperature 
between Antarctica 
and the Sahara? 
At night, the 
temperature in the 
Gobi Desert 
decreases by 36 
degrees. What is the 
temperature in the 
Gobi Desert at night? 

S
u
p
e
r 

c
h
a
lle

n
g
e
 

 
-345   +321   -34   -4   +4 

 
-77   -67   +6   +7   +67 

 
+809   +908   -908   -809 

 
-17   -16   +34.5   +34.4 

 

 
-345           -354 
 
-456           -15 
 
+48            -48.8 
 
-89              -99   

 
-745          -245             -111 
 
 
-104            -100             -95 
 
 
-18              -15               -9 

 
What is the 
difference in 
temperature 
between the 
Antarctic and Gobi 
deserts? 
If the temperature in 
the Mojave Desert 
decreases by 34.5 
degrees, what would 
the new temperature be?  

E
x
tr

e
m

e
 c

h
a
lle

n
g
e
 

 
-34,567   -35,444,     35,555    3,554,443 

 
-5,665,443    -5,667,345    -5,432,023 

 
-45,654    -44,453    45,676   45,677 

 
-1,234,543    -999,999    -1,023,222 

 
-456,345   -546,543   -5,432,809 

  
-456,777                   -355,777 
   
-9,002,234                -8,001,333 
 
-56,786                     -50,876   
 
-8,998,454               -10,999,554 
 
-34,432,567             -34,400,543         

 
-7,455,666          -7,344,223          -7,212,332   
            
 
-1,003,096          -99,441,333          -98,123,222 
 
 
-23,345,678             -23,345,670 
 
 
-45,678,002           -45,677,990  
 

 
Which desert has the 
biggest range in 
temperature from day 
to night? 



  
Lesson 5 → Starter activity. 
 

Starter → keeping all of our maths knowledge spinning! 

Place value:

 

_________________________________________ 
 

 

4 operations: 

1. 45.234 + 160 = 

 

 

2. 67 – 3.45 =  

 

 

3. 56 x 76  =  

 

 

4. 456 ÷ 7 =  

 

 

5. 3³ + 50 ÷ 2  

 

Geometry:   

 

_________________________________________ 

Drawing only two lines, split this rectangle into two 

rectangles and a square.  

Fractions, decimals and percentages: 

 

 



 

 

 

 Use <, > or = to compare  Order from smallest to largest Reasoning   Problem solving   

C
h
a

lle
n

g
e
 

50%                    0.6 
 
 
4/8                      0.5 
 
 
90%                    1/2 
 
 
22%                    1/4 
 
 
0.8                     8/10 

 
a.) 30%    1/4    0.5 

 
 

b.) 0.75    10%    90/100 
 
 

c.) 3/4    1%    0.9 
 

 
d.) 0.25    33%    6/10    

 

To calculate a decimal from a percentage, divide by 100. Is this 
Is this sometimes true, always true or never true? Explain your 
answer. 

1% of the world’s population is 
displaced. There are 
approximately 7,800,000,000 in 
the world (March 2021). How 
many people are displaced?  

S
u

p
e

r 
c
h

a
lle

n
g
e
 

 
55%                  0.05 
 
 
3/4                    75% 
 
 
90%                 9/100 
 
 
74%                 3/4 
 
 
0.08             8/10 

 
a.) 23%    0.33    3/4     

 
 

b.) 64%    0.6    6/100 
 

 
c.) 0.2    25%    1/3    15% 

 
 

d.) 1/100    0.15    32%    0.8  
    

If an item was reduced by 10%, all I have to do to get the 
original price is increase by 10%.  Is this Is this sometimes 
true, always true or never true? Explain your answer. 

85% of global refugees (26 
million people in total) are 
hosted in developing countries. 
How many people are hosted in 
developing countries?  

 

 

 

E
x
tr

e
m

e
 c

h
a

lle
n

g
e
 

 
62%                 0.6 
 
 
15/20               75% 
 
 
90%                 19/20 
 
 
13/26              0.51 

 
a.)  0.1    1%     11%    1/20 

 
 

b.) 55%    0.05    0.5    1/5 
 
 

c.) 0.7    77%    7/14    0.07 
 
 

d.) 15/20    70%    0.8    88% 

When you multiply by a fraction the answer is bigger than the 
number you started with. Is this Is this sometimes true, always 
true or never true? Explain your answer.  

In total, there are 80 million 
forcibly displaced people 
worldwide (data from 2019). Of 
the 80 million people, 26 million 
are refugees.  
Can you represent this as a 
fraction, a decimal and a 
percentage?  
Is there another way you could 
have worked out the answer?  

P__________________________ 

E__________________________ 

E_______________________________

________________________________

____________________ 



Maths Planning Week 2: Data handling/statistics & finding the average - mean) 
Day 
→ 

National Curriculum 
Links → 

Opening Activity → Main Activity → Reflection 
Activity → 

1 Read and interpret 
information in tables & 
order and compare 
numbers up to 
10,000,000.  
Interpret a range of 
graphs. 
 

Tell me the story 
A great opener to get the discussion going. 
Mathematically, the children will be reading data 
linked to host countries. This will also give 
children an insight into the reality of the refugee 
crisis worldwide. This activity naturally lends 
itself well to further discussion, including 
discussion beyond maths that you may want to 
explore further.  

The focus of today’s activity is to revisit interpreting a range of graphs. The past 12 months 
may mean that some children haven’t covered the objectives. Teacher input may be required. 
These activities are fairly standard and are not linked to the text but they do give the children 
the opportunity to practise their skills as well as the teacher the assessment opportunity for 
further teaching where required. Next week, the children will be creating pie charts so 
ensuring their handling data knowledge is sufficient will help this.  
Focus group – Teacher discretion.  
Learning stop – Child to be the teacher and lead the class to explore one of the activities to 
enable others to self-mark.  

At the end of each 
‘Tell me the story’ 
activity, there is 
an opportunity for 
the children to 
deepening their 
knowledge linked 
to the global crisis 
of community 
displacement, 
particularly 
refugees and 
those seeking 
refuge through 
research.  
The aim of this is 
to build their 
understanding, 
ready for the 
children to work 
independently to 
find key sources 
of information they 
will use in their 
maths information 
board (MIB) next 
week.  
As a whole class, 
use this time to 
explore the 
concept of the text 
further, naturally 
linking PSHE into 
this time.  

2 Read and interpret 
information in bar 
charts.   
Round any whole 
number to a required 
degree of accuracy & 
Construct bar charts. 

Tell me the story 
The information today focusses on the age and 
gender of refugees. The information is 
represented in a bar chart for the children to 
interpret. Hopefully, the children can use the 
information from the text to infer why there may 
be more under 14 refugees.  

The focus of today’s lesson is to give the children the opportunity to create a bar chart 
independently, based on the 2019 population data. Children will need to be able to round 
numbers to the nearest million as well as plot a bar chart with the correct intervals and other 
features.  
Extension activity – Ask the children to create a ‘Tell me the story’ style activity sheet that 
they can share with their peers (or perhaps a link school). Children will need to create their 
own mathematical questions based on their chart.  

3 Order and compare 
numbers up to 
10,000,000. 
Round any whole 
number to a required 
degree of accuracy & 
Construct line graphs.  

Tell me the story 
Today’s activity focusses on the most common 
host countries. There is an opportunity to make 
predictions prior to the children beginning this 
activity. Again, lots of discussion to be held from 
this information.  

The focus of today is for the children to create a line graph that shows the world population 
for the past 5 years. Children may need to have this modelled if they have no prior 
experience. They will also have to use their knowledge of rounding before plotting the line 
graph to ensure the intervals are a doable.  
Extension activity – Looking at the trends, as well as their information from last week’s 
reflection activity, can the children predict the world’s population for the next 5 years? 
Perhaps it would be a good idea to research the population between 2010 and 2015 to gain a 
better average? 

4 Round any whole 
number to a required 
degree of accuracy & 
Construct bar charts 
and line graphs. 
 

Tell me the story 
Children will have the opportunity to explore the 
data linked to the number of refugees in the UK 
including those who seek asylum.  

Today’s activity will build on the past two days, giving the children the opportunity to apply 
their skills of both bar charts and line graphs using the data provided (population prediction 
forecast in 5-year intervals to 2050).  
Focus group – You will know which children found the past two days tricky as well as those 
who managed to work independently. This will form your focus group 
Learning stop – This can be used at the point where children are ready to plot their 
chart/graph. Have they rounded correctly, labelled the axis correctly, plotted the intervals 
correctly?  

5 Interpret line graphs 
Calculate and interpret 
the mean as an 
average. 

Tell me the story 
The focus of the activity today is a line graph 
that looks at asylum seeker children supported 
locally. These are children who are seeking 
asylum without an appropriate adult caring for 
them. The local authority holds responsibility for 
the care of this group of children. The line graph 
represents those in Bradford as well as those in 
Yorkshire and the Humber. Again, lots of room 
for discussion beyond maths here. How does 
this relate to Shif’s story?  

When focussing on handling data/statistics, finding an average lends itself well. Whilst this 
activity is not linked directly to the population data, it gives the children the opportunity to 
deepen their skills by completing a tiered challenge.  
Extension activity – Once the children have completed the tiered challenge, can they look 
back at the work they have done over the past week and find averages from the charts they 
have created. This would be a good addition that builds on prior learning.  



Maths Resources Week 2 

 

 
Lesson 1 → Read and interpret information in tables & order and compare numbers up to 
10,000,000.  
 

 

 

1. Using the information above, tell me the story.  

 

 

 

 

2. What do you notice about the geographical location of the countries above with the highest 

number of refugees globally?  

 

 

 

 

3. Which country had the most refugees worldwide registered in 2019?  

 

4. Place the above seven countries in ascending order of refugees registered in 2019.  

 

 

 

 

 

5. “About two-thirds of today's refugees (67%) come from the top five of these countries (those 

found in the above table).” – World Vision, 2019.  

Using this statement, can you work out an approximate total of global refugees? 

 

 

 

Extension activity → Can you research and find out why these countries tend to have the most 

refugees?   

 

 

Countries with the most refugees fleeing – data taken from World Vision 2019 

Country 
 

Approximate number of refugees 

Myanmar  1,100,000 

Somalia  900,000 

Syria 5,600,000 

Afghanistan 2,700,000 

Sudan 725,000 

South Sudan 2,300,000 

Democratic Republic of Congo 720,300 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Lesson 1 → Interpret a range of graphs.  
 



 

 



  
Lesson 2 → Read and interpret information in bar charts.   
 

 

Per 100,000 

1. Using the information above, tell me the story.  

 

 

 

 

 

2. What do you notice about the age of refugees from Syria? 

 

 

 

 

 

3. What do you notice about the gender of refugees from Syria? 

 

 

 

4. In 2019, 5.6 million refugees fled from Syria. Approximately, how many children under the 

age of 14 was this? 

 

  

 

Extension activity → Can you research and find out why the largest age group of refugees is 

those below 14 years old?   



  
Lesson 2 → Round any whole number to a required degree of accuracy & Construct bar charts.  
 

 

1. Study the information below (sourced from Worldometer.info – live as of April 2nd 2021) that shows the top 10 largest countries by 
population.  

 

                                          Tell me the story:  

 
 

 

 

 

 

 

 

 

2. For each country, round the population forecast to the nearest million: 
China = 

India =  

USA =  

Indonesia =  

Pakistan =  

Brazil =  

Nigeria =  

Bangladesh =  

Russia = 

Mexico =   

 

3. Can you now use the information provided to create a bar chart? Think about the title of your graph, what your axis will be labelled and the 

intervals between each billion.  



  
Lesson 3 → Order and compare numbers up to 10,000,000. 
 

 

1. Using the information above, tell me the story.  

 

 

 

2. What do you notice about the countries that hosted the most refugees in 2019? 

 

 

 

 

3. Which country from above hosted the most refugees in 2019? 

 

 

4. Which country from above hosted the least refugees in 2019? 

 

 

5. Order the countries from the most to least refugees that were hosted in 2019.  

 

 

 

 

6. Approximately, what was the total number of refugees that were hosted by the countries 

above in 2019? 

Extension activity → Can you research and find out why these countries are known for hosting 

the most refugees?   



 
Day 3 → Round any whole number to a required degree of accuracy & Construct line graphs.  
 

 

1. Study the information below (sourced from Worldometer.info) that shows the yearly world population from 2015 to 2020.  
 

 

                                          Tell me the story:  
 
 

 

 

 

 

 

 

2. For each year, round the population to the nearest million: 

 

2015 =  

2016 =  

2017 =  

2018 =  

2019 =  

2020 =  

 

 

3. Can you now plot the information provided to create a line graph? Think about the title of your graph, what your axis will be labelled and 

the intervals between each billion.  

 



Lesson 4 → Order and compare numbers up to 10,000,000 & Read and interpret information in 
bar charts.   

1. Using the above information, tell me the story for each of the charts.  

 

Story 1 → 

 

 

 

 

Story 2 → 

 

 

 

 

2. What do you notice about the geographical location of the top 10 countries that the UK’s 

refugees flee from (story 1)?  

 

 

 

 

3. What is the total number of refugees (taken from the countries above) that were hosted by 

the UK in 2015 (story 1)?   

 

 

4. In what year did asylum applications peak in the UK (story 2)?  

 

 

Extension activity → Can you create your own mathematical questions about the data presented 

above? 

 

 



 
Lesson 4 → Round any whole number to a required degree of accuracy & Construct bar charts and line graphs. 
 

 

1. Study the information below (sourced from Worldometer.info) that shows the world population forecast for 2020-2050.  
 

 

                                          Tell me the story:  
 
 

 

 

 

 

 

 

2. For each year, round the population forecast to the nearest hundred million: 

 

2020 =  

2025 =  

2030 =  

2035 =  

2040 =  

2045 =  

2050 =  

 

 

3. Can you now apply your learning from this week to plot the information provided to create both a bar chart and a line graph? Think about 

the titles of your graphs, what your axis will be labelled and the intervals between each billion.  

 



  
Lesson 5 → Interpret line graphs 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. Using the above information, tell me the story. Include in your answer what you think 

‘unaccompanied children supported locally’ means.  

 

 

 

2. Describe the trend in the data from 2014 to 2018 for Bradford.  

 

 

 

3. Describe the trend in the data from 2014 to 2018 for Yorkshire and The Humber. 

 

 

 

 

4. Compare the trends in data for Bradford and Yorkshire and The Humber.  

 

 

 

 

5. Given the past 12 months, predict whether each line on the graph would increase or 

decrease. Explain why you think this.  

 

 

Extension activity → Can you conduct your own research to find out if your prediction is 

accurate. 



 Find the mean of: Answer the real life / contextual questions on calculating mean: Solve the puzzle 

C
h
a
lle

n
g
e
  

a. 7, 2, 6 
 

b. 9, 8, 4  
 

c. 6, 3, 4, 5, 7 
 

d. 26, 38, 22, 34 
 

e. £11, £12, £20, £29 
 

f. £115, £130, £145, £170 
 

g. The first 5 even numbers 

 

 
The mean of 9 and x 
is 7. What is x?  
 
The mean of x and 8 
is 5. What is x? 
 
The mean of x and 5 
is 10. What is x? 

S
u
p

e
r 

c
h
a
lle

n
g
e
  

a. 26, 38, 22, 34 
 

b. 89, 91, 85, 99 
 

c. 45, 57, 59, 48, 51 
 

d. 36, 29, 32, 39, 24 
 

e. £1500, £4300, £600, £2400 
 

f. 45p, 52p, 88p, £1.03, £1.12 
 

g. The first five odd numbers 

 

 
The mean of x and 16 
is 17. What is x? 
 
The mean of 20 and x 
is 24. What is x?  
 
The mean of 17 and x 
is 13. What is x? 

E
x
tr

e
m

e
 c

h
a

lle
n
g
e
  

a. 93, 87, 89, 92, 95, 84 
 

b. 44, 59, 43, 55, 54, 45 
 

c. 0.01,   0.05,   0.06,   0.12 
 

d. £6500, £345, £789, £221, 
£6565.50 
 

e. -5,  -6,  20,   -2,   9,   -1 
 

f. 56p, 61p, £0.64, £0.53, 166p, 
£1.54 
 

g. The first five square numbers 
 

h. The first five prime number 

    
The mean of 56, 48 
and x is 49.  
What is x? 
 
The mean of 45, 29 
and x is 37.  
What is x? 
 
The mean of 28, 36 
and x is 35.  
What is x? 



 

 

 

Maths Planning Week 3: Creating a pie chart (focussing on fractions and percentages). Producing a MIB (maths information board). 
Day 
→ 

National Curriculum 
Links → 

Opening Activity → Main Activity → Reflection Activity → 

1 To interpret and pie 
charts and use these 
to solve problems.  

Begin the session with a ‘keeping everything 
spinning’ activity. Focussing on fractions will 
help with the main activity.  

• Comparing and ordering fractions.  

• Fractions, decimals, % equivalents 

• Fractions of shapes 

• Fractions of amounts 

The main activity today will be focussing on interpreting pie charts. Children will 
have the opportunity to explore a range of pie charts and interpret the data. The 
main aim of the lesson is to be able to understand pie charts and to apply fractions, 
decimals and percentage knowledge to pie charts. There is no link to the text or the 
theme during this lesson.  
Children to choose the appropriate level of challenge (colour coded and labelled) 
and work through each activity. These should help generate lots of discussion.  
  

Spend some time at the end of 
each session exploring a range of 
data linked to refugees worldwide 
and to consider how this 
information will be presented on 
their maths information board.  
Really useful websites: 
 
https://www.unhcr.org/uk/figures-
at-a-glance.html  
 
https://www.refugeecouncil.org.uk/ 
 
https://helprefugees.org/refugees-
statistics/  
 

2 To construct pie 
charts and use these 
to solve problems. 

Keeping everything spinning activity. The 
focus of today’s warm up activity is to recap 
on previous work involving angles, 
specifically using a protractor to measure 
angles.  

The children will be focussing on constructing pie charts today. Again, the work 
involved is directly linked to the text but is hopefully linked to the children’s 
interests. Children will have to interpret the data and then construct their own pie 
chart. Using a protractor with accuracy, the children will represent the data in a pie 
chart. They will need to understand the formula to use to ensure each section is 
accurate. It may be an idea to model your own example before the children have a 
go at working independently. 
Extension activity -   
Activity 1. Can the children think of a range of mathematical statements to 
describe your pie chart? 
Activity 2. Can you write a range of true and false statements on your pie chart 
and then swap with a friend?  

3 To interpret and 
construct pie charts 
and use these to 
solve problems. 
 
To produce a maths 
information board, 
focussing on the 
statistical analysis of 
refugee  

Day 3 ‘Keeping everything spinning’ activity. 
Today’s activity focusses on calculating 
angles.  

• Straight lines 

• Around a point 

• Triangles 

• Quadrilaterals.  
 

The aim for the rest of the week is for the children to spend some time gathering 
statistical information linked to refugees worldwide.  
Spend some time exploring the potential focus of a maths information board as 
there is so much to focus on. The example provided focusses on global refugees 
over time as well as host countries. Children to be given time to design their board. 
 
It would be really good for the children to be given the opportunity to construct a 
pie chart using ICT (once they have done the maths though as it will work out the 
% for them ☺).   4 Day 4 ‘Keeping everything spinning’ activity 

focussing on line graphs and pie charts. A 
nice recap on current work which involves 
children interpreting the data. This also links 
nicely to fractions and percentages.  

5 End the week with a ‘Tell me the story 
activity’. This nicely  

https://www.unhcr.org/uk/figures-at-a-glance.html
https://www.unhcr.org/uk/figures-at-a-glance.html
https://www.refugeecouncil.org.uk/
https://helprefugees.org/refugees-statistics/
https://helprefugees.org/refugees-statistics/


An example of a Maths Information Board (including ICT to produce a line graph and a pie chart). 

This piece of work can go into the child’s portfolio.  

 



Maths Resources Week 3 

 

  
Lesson 1 → Starter 
 

 

Starter → keeping all of our maths knowledge spinning! 
 
Comparing and ordering fractions→ 

 
 
 

 
FDP Equivalents → 

 
 
 
 
 
 
 

 
 
 
 
 

Fractions of shapes → Fractions of amounts→  
 
What is the value 
of A? 
What is the value 
of B?  
 



  
Lesson 1 →  Interpret pie charts and use these to solve problems  
 

 

1. This pie chart shows the preference of children in Year 6 between football and rounders. 

 

What fraction / percentage / decimal is represented by each 

option?  

 

If there are 24 children, how many voted for: 

Football ________ 

Rounders ________ 

 

2. This pie chart shows the amount of votes that 4 candidates received in a school council vote.  

 

What fraction / percentage / decimal is represented by 

each option?  

 

If there were 400 votes made, how many were received 

by: 

Candidate A _______ 

Candidate B _______ 

Candidate C _______ 

Candidate D _______ 

 

3. This pie chart shows the different ways that Year 6 children come to school.   

 

What is the fraction / percentage / decimal represented by 

car?  

 

If 20 children come by car, how many children are there in 

total in year 6? 

 

 

 



4. This pie chart shows the amount of right and left handed children in a class.  

 

What fraction / percentage / decimal is represented by 

each option? 

 

 

If there are 40 children, how many are: 

Right handed _______ 

Left handed _______ 

 

 

5. This pie chart shows the girl / boy split in a year 6 cohort where there were mainly boys.  

 

What fraction / percentage / decimal is represented by each option? 

 

If there are 99 children in year 6, how many are: 

Boys _________ 

Girls _________  

 

 

 

 

 

 

6. This pie chart shows the split of eye colour in a year 6 class.   

 

What fraction / percentage / decimal is represented by each 

option? 

 

If there are 100 children in year 5, how many have: 

Blue eues _________ 

Brown eyes _________  

 

 

Blue 

Brown 



7. This pie chart shows Year 6 favourite colours.  

 

What fraction / percentage / decimal is represented by each 

option?  

 

 

 

If there are 200 children, how many chose each of the colours?  

 

 

 

8. This pie chart shows the top scoring boys over the year in football.  

 

What fraction / percentage / decimal is represented by each 

boy? 

 

 

If there were 400 goals scored, how many were scored by each 

of the different children?  

Kaias _________ 

Tony ________ 

Hugo ________ 

James ________ 

 

9. Can you accurately construct a pie chart for the following information? 

 

    

 

 

 

 

 

 

 

 

Can you explain how 

you KNOW your 

different options are 

accurate? 



Challenge – apply your knowledge of pie charts to the following questions.  

 



 

 

 



Super challenge – apply your knowledge of pie charts to the following questions.     

 



 

 



Extreme challenge – apply your knowledge of pie charts to the following questions.  

 



 

 

 



 

  

Lesson 2 → Starter 
 

 

Starter → keeping all of our maths knowledge spinning! 
Using protractors→  
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 

 



  

Lesson 2 → Construct pie charts  
 
 

Challenge 1 - Can you construct a pie chart that will represent the following information? 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

Extension – Can you write a range of mathematical statements to describe your pie chart? 

Team House points earnt Degrees on pie chart 

 
Gryffindor 

  

 
90 

 

 
Hufflepuff 

 

 
45 

 

 
Slytherin  

 

 
20 

 

 
Ravenclaw 

 

 
25 

 

 
Total 

 

 
 

 
360 



 

Challenge 2 - Can you construct a pie chart that will represent the following information? 

 

 

 

 

 

  

 

 

 

  

 

 

 

 

 

 

 

 

Extension – Can you write a range of true and false statements about your pie chart to swap with a friend?  

Food choices at a 
restaurant 

Total number of 
people  

Degrees on pie chart 

 
Pizza 

 

 
18 

 

 
Lasagne  

 

 
5 

 

 
Chicken burger 

 

 
13 

 

 
Curry 

 

 
7 

 

 
Mediterranean 

Salad 
 

 
2 

 

 
Pasta  

 

 
15 

 

 
Total 

 

 
 

 
360 



  
Lesson 3 → Starter 

 

 

Starter → keeping all of our maths knowledge spinning!  
Calculating angles→  
 

 

 
 

 
 

 
 
 
ABCD is a rectangle.  
BD is parallel to EF. 
Calculate angles x and y. 

 



  
Lesson 4 → Starter 

 

 

Starter → keeping all of our maths knowledge spinning! 
Line graphs→  

 
At what distance were exactly half of the children 
still cycling? 
 
 
 
 
Estimate how many children completed the 20km 
cycle ride. 
 
 
 
 
 
Here is a graph showing daily water 
consumption over two days. 

 
At what times of the day was the same amount of 
water consumed on Monday and Tuesday? 
 
 
 
 
Was more water consumed at 2 p.m. on Monday or 
Tuesday morning? How much more? 

Pie Charts→  

 
96 people took part in this survey.  
 
 
How many people voted for cats? 
 
 
3/8 of the people who voted for dogs were male. 
How many were female? 
 
 
 

 
150 children voted for their favourite ice cream 
flavours.  
How many people voted for Vanilla? 
 
 
 
How many more people voted for Chocolate than 
Mint Chocolate Chip? 
 
 
 
How many people chose Chocolate, Banana and 
Vanilla altogether? 
 



  
Lesson 5 → Starter 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. Write the number of current refugees worldwide in whole numbers (not decimals) and 

words.  

 

 

 

 

 

2. Write the number of refugees who currently need resettling in whole numbers (not 

decimals) and words.  

 

 

 

 

 

3. Write the number of refugees who currently need resettling as a fraction of the total number 

of current refugees. Can you simplify this to its simplest form? Can you give an approximate 

percentage for this?  

 

 

 

 

4. Looking at the increase in refugees in Sudan between January and December 2017, can 

give an approximate average increase per month? 

 

 



Geography – 3-week plan (1 lesson per week) 
 

The 3 lessons link directly to the text Boy 87 and provide the children to opportunities to develop their geographical knowledge further.  Using 
information from the text we have depicted that Shif probably comes from the city of Eritrea and travelled to Italy. You may think differently so 

please change the resources to reflect this if appropriate.  

Day 
→ 

National Curriculum 
Links → 

Opening Activity → Main Activity → Reflection Activity → 

1 To know key physical 
and human 
characteristics, 
countries, and major 
cities in the world 

 

Today’s big question is  
‘Where is Shif’s home 
country?’  
Ask the children to share 
predictions, based on the 
text, on where they think Shif 
may have lived with his mum 
and sister. Where was his 
country of origin? What do 
we already know?  

The children will be using key vocabulary from the text 
to build an understanding of the human characteristics 
of a country.  
Children will need to be able to research each word, 
it’s meaning and then find out the countries where 
these words are familiar.  
Extension activity – For those who have decided 
where Shif originates from, can they then study the 
physical characteristics of the country.  
 

As a whole class, bring together all 
the information gathered and share 
findings.  
This will also be a good opportunity 
for those who have studied the 
physical characteristics of the 
country to share their findings.  
Recap on the difference between 
physical and human characteristics 
in geography.  

2 To use maps, atlases, 
globes and 
digital/computer 
mapping to locate 
countries and describe 
features studied 
To describe and 
understand key aspects 
of physical geography, 
including: climate 
zones, biomes 

Begin the session by thinking 
about where Shif travelled to 
in order to seek refuge. Plot 
key parts of the story, 
thinking about his journey 
from Eritrea to Italy. 
Show the children where this 
would be on a world map. 
Children then use the 
resource sheet to plot his 
journey.  

The main activity involves asking the children to focus 
on the journey through the Sahara Desert, looking 
specifically at the physical characteristics of the 
desert.  
The big question is ‘1/5 of the Earth’s surface is 
desert. True or false?’ 
Children research the physical characteristics of the 
desert, focussing on desert biomes. The resource 
supports the children in organising their findings.  
Leave time for the children to share their findings as 
well as answering today’s question. True or false? 
How do you know?  

End the session by discussing the 
pieces of art on the resource sheet.  
 
If time in the week, it would be 
great for the children to produce a 
piece of art representing one of the 
four types of desert.   

3 To understand 
geographical 
similarities and 
differences through the 
study of human and 
physical geography  

Today’s activity begins with 
the question, ‘What do you 
think are the reasons people 
seek refuge in England as 
opposed to other countries?’ 
Discuss (links made to 
physical and human 
characteristics)  

Children will be focussing on the main differences 
between the UK and Eritrea. They will need to 
research both the human and physical characteristics 
of both the UK and Eritrea before completing the venn 
diagram.  
Extension activity – Following on from research of 
the human characteristics of each country, children to 
focus on building types with the opportunity to draw 
different types of buildings.  

End the session by asking the 
children to recap and reflect on 
what they now know as a result of 
the past three weeks? Have the 
lessons helped us gain a deeper 
understanding of Shif’s world? 
Discuss.  

 

 



Where in the world does Shif live? 

  

 

Can you determine where Shif lives using the clues from the text? 

Research what these words mean and piece the puzzle together to find out where in the world Shif 

lives. 

 Meaning What does this word suggest about 
Shif’s home country? 

jacaranda 
tree 

 
 
 
 
 

 

tsebhi  
 
 
 
 

 

nakfa  
 
 
 
 

 

injera  
 
 
 
 

 

“Kemay 
amsikum” 
(greeting) 

 
 
 
 
 

 

“Kemay 
amsika” 
(greeting) 

 
 
 
 
 

 

 

• Combining all your research, where in the world do you believe Shif lives?  

 

• Can you locate it on a map? 

 

• Do you know anything about the physical geography of this place already? 

 

• Do you know anything about the human geography of this place already? 



Escape to Europe   

  

“You want to know how to escape,” Tefsay whispers, “and whether you might live.”  

“Assuming you make it away from the camp alive, you’ll need to head due west. In the afternoon, 

your shadow should fall to your left, moving round behind you. At dusk, one of the first and 

brightest stars will be in the south-east; leave it behind you to your left. After sunset, the moon will 

rise in the east; head away from it.” 

Using the map, in which direction do you think Shif and Bini need to head to in order to escape?  

 

Task: On the blank map of Africa, can you plot the 

route you believe Shif would have taken to escape his 

home country? Include on the map: his start and end 

point, the names of the countries he passes through 

and the oceans/seas that are relevant to his story.   

To reach the border, Shif must travel alone through the 

Sahara Desert. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Big Question: 1/5 of the Earth’s surface is desert- Do you think this is true or false?  

 

What do you know about desert biomes? 

Climate 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Living Things  
(Plants & Animals) 

 
 
 
 
 
 
 
 
 
 
 

Any other information 

 

Using your knowledge of the 4 different types of desert biomes, can you create a piece of artwork 

that depicts all four different types of desert? 

You may choose the medium that you use.  

There are some examples below of desert artwork to inspire you:  

      

 



A New Life in England  

  

 

“My mother knows someone in the north. I don’t know where. I think it’s cold 

in the north, though.” 

“I heard it’s cold everywhere,” she says. “It’s like rainy season all the time.” 

“But there must be a dry season too.” 

Big Question: What do you think are the reasons people seek refuge in 
England as opposed to other countries? 

Class discussion: Thinking about what you know about the two countries already, 

what are the differences and similarities between England and Eritrea? 

Let’s find out more together.  

• How does the physical geography of England compare to Eritrea’s? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



• How does the human geography of Eritrea compare to England? 

Can you draw examples of typical buildings in Eritrea compared to England?      
(Chapter 9 of Boy 87 will help you with this as well as the video footage of Eritrea) 

                                

 



 

History/Citizenship – 3-week plan (1 lesson per week) 
The 3-week plan is to give children a deeper understanding of refugees in the UK by conducting a study over time. Whilst these 

lessons cover history objectives, there is a strong link to citizenship/PSHE which is important to explore. There are 3 main parts to 
this study: 

• Refugees in the UK 

• Why do people feel the need to flee their homes? Amnesty International 

• Bradford – A city of sanctuary.  
Children will need access to a range of secondary information (some is provided).  

 

Day 
→ 

National Curriculum 
Links → 

Opening Activity → Main Activity → Reflection Activity → 

1 I know how events from the 
past have had an impact 
on the world that it is today. 

History of refugees in the 
UK. 

Begin the session by unpicking the 
term ‘refugee’.  
 
Definition of the term refugee (noun) 
- a person who has been forced to 
leave their country in order to 
escape war, persecution, or natural 
disaster. 
Discuss.  
  
What do we already know?  

Using a range of secondary sources of information, ask the 
children to plot a timeline to highlight key moments in history when 
people needed to seek refugee and came to the UK. This website 
gives a good historic timeline, dating back to 1560.  
http://refugeeweek.org.uk/wp-
content/uploads/2015/10/HistoryofContributions.pdf  
Extension activity – Continue to do some work around the 
economic and social benefits of welcoming those seeking refuge. 
The link above provides a safe place for children to find out more.  

Reflecting on the work the children have 
produced, can they identify what happened 
in countries of origin around that time? If the 
children have already studied WW2, can 
they explain why thousands of Jewish 
people needed to leave Germany? 
What do you know about patience? A poem 
to reflect life of a young person waiting to 
seek asylum  

https://vimeo.com/337332583  
Discuss.  

2 I know how events from the 
past have had an impact 
on the world that it is today. 
 

Why do people flee their own 
country to seek refuge?  
Begin the session by recapping on 
the work from last week. Have a 
discussion around the text.  
 
Why did Shif have to flee? Do you 
think this is fair?  

Today’s focus will be to find out more about Amnesty International 
and the work they do to protect human rights for all.  
Imagine a world where we’re all born free! 
https://www.youtube.com/watch?v=x9_IvXFEyJo  
Have a discussion around the declaration of human rights and the 
48 articles that protect the human rights of all countries that have 
committed to these. Children to be given the opportunity to ask 
questions, share ideas and relate each article to themselves as 
well as the main character in the story.  
Are we all born free? Discuss.  

Democracy – Why should we protect this?  
 
Explore the saying, ‘With great power comes 
great responsibility.’ What does this mean in 
relation to the declaration of human rights? 
 
Reflect – Explore the impact of one man’s 
fight for justice is now recognised worldwide. 
How has this had an impact on the world 
that it is today?    

3 I know how events from the 
past have had an impact 
on the world that it is today. 
 
Bradford – A city of 
sanctuary 

Recapping on the past two weeks, 
what do we now know? Children to 
complete a ‘keeping everything 
spinning’ activity based on the past 
two weeks of learning.  
Ask the children to complete the first 
activity, ensuring they understand 
the word ‘sanctuary’ and have 
explored the city of sanctuary 
movement.  

Children will spend today’s session exploring the origins of the 
City of Sanctuary programme.  
They will also spend time exploring what that means for Bradford 
and how it got the status, ‘City of Sanctuary’. Really positive video 
to share https://youtu.be/HfTv2QBT-HM  
Children to think about a way of sharing the positive message that 
Bradford is a ‘City of Sanctuary’. This could be through an 
information leaflet, poster, school website material, short video 
clip, blog etc.  
Extension activity – Children to research well known refugees 
who have been successful in Britain.  

If time, children to share their presentation 
with the rest of the class. If possible, you 
could link with another school and share 
presentations. This work could possibly go 
into their portfolio (using a QR code if 
digital). Schools can also apply to become 
places of sanctuary.  
https://schools.cityofsanctuary.org/wp-
content/uploads/sites/159/2020/06/Schools-
Pack-171016-update-2.pdf  

http://refugeeweek.org.uk/wp-content/uploads/2015/10/HistoryofContributions.pdf
http://refugeeweek.org.uk/wp-content/uploads/2015/10/HistoryofContributions.pdf
https://vimeo.com/337332583
https://www.youtube.com/watch?v=x9_IvXFEyJo
https://youtu.be/HfTv2QBT-HM
https://schools.cityofsanctuary.org/wp-content/uploads/sites/159/2020/06/Schools-Pack-171016-update-2.pdf
https://schools.cityofsanctuary.org/wp-content/uploads/sites/159/2020/06/Schools-Pack-171016-update-2.pdf
https://schools.cityofsanctuary.org/wp-content/uploads/sites/159/2020/06/Schools-Pack-171016-update-2.pdf


 

 

Lesson 1 Heritage and contributions of refugees in the UK 

 

During this lesson, you will be exploring the history of refugees in the UK by using 

secondary sources of information to build a picture. Before you begin, what do you 

already know about refugees in the UK? Do you know why people try to flee their 

country? Do you know what life is like in the UK for those who do?  

 

 

 

 

 

 

 

 

 

 

 

 

What do you think the term ‘refugee’ means? 

 

 

 

 



Use the secondary information below to produce a timeline of key historic moments 

when refugees came to the UK. Source http://refugeeweek.org.uk/wp-

content/uploads/2015/10/HistoryofContributions.pdf  

 

 

 

http://refugeeweek.org.uk/wp-content/uploads/2015/10/HistoryofContributions.pdf
http://refugeeweek.org.uk/wp-content/uploads/2015/10/HistoryofContributions.pdf


 



 



Using the secondary information gathered, as well as your own research, 

create a timeline on an A3 sheet of paper to show key events that led to 

people seeking refuge in the UK. Potential portfolio piece of work.



Extension activity 

Based on the information you have gathered so far, write a letter to your local newspaper which 

highlights how welcoming refugees have enriched the culture of Britain and provided the country 

with a wealth of skills and experience. Share your disappointment in the medias negative portrayal 

of refugees coming to the UK and think about how you can suggest ways to change it.



Can you now ‘edit and improve’ your letter? 

 

 

 

______________________________ 

______________________________ 

______________________________ 

 

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

__________________________ 

 



Lesson 2. Why do people need to flee their homes? 

The work of Amnesty International. 

 

Building on what you already know, why do you think people need to flee their homes?  

 

 

 

 

 

 

 

 

Refugee (noun) 
 

Your definition of the word:  
 
 
 
 
 
 
 
 

Spelling strategies for the word:   

The word within a sentence:  
 
 

An image to represent the word:  

 



What are human rights?  

As a class or small group, discuss the following message from Amnesty international: 

If everyone can recognise the essential dignity and worth of all human beings and if everyone can 

recognise that all human beings have some basic, equal rights, then this will lead to freedom, justice 

and peace in the world. Disrespect for human rights has led to horrific acts that have outraged 

people across the world. We all want a world where people can enjoy freedom of speech and belief 

and freedom from fear and want.  

If these rights are made law, then people will be protected from tyranny and oppression. It is 

important that people understand these rights and freedoms as this will lead to a better, fairer 

standard of life for everyone. We have dedicated ourselves to promote universal respect for these 

rights.  

We see the Universal Declaration of Human Rights as a common goal for all people and all nations. 

We hope that every individual and every organ of society will try by teaching and education to 

promote respect for these rights and freedoms. We hope that both individuals and governments will 

try their best to make sure that these rights are fully respected both in their country and across the 

world. 

 

Amnesty International  

Highlight three words that you think are the most important. Be prepared to share your 

thoughts as a whole class.  

 

Who are Amnesty international? 

 

Can you find out what a ‘prisoner of conscience’ is?  

 

 

 

Amnesty International won the Nobel Peace Prize in 1977. Can you find out more?  

 

 

 

 



The 30 articles of the human rights declaration. In pairs, discuss each article and what it means. 

Be prepared to share your ideas with the rest of your class.  

 



Are all these rights enjoyed by everyone in the UK? Explain your answer.  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

Are all these rights enjoyed by everyone in the World? Explain your answer. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

Extension activity: 

Why has the artist chosen the images above? How does it help us to visualise the key message of 

article 14? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

Choose one of the articles and create an image that represents the key message.              

Potential portfolio piece of work 



Lesson 3 – Bradford, a city of sanctuary. 

What does the word, ‘sanctuary’ mean?  

 

What can you find out about the ‘City of 

Sanctuary’ movement?  

 

 

 

 

 

 

 

 

 

 

Can you locate the cities on the map of 

the UK that have been given the ‘City 

of Sanctuary’ status?  

Sanctuary (noun) 
 

Your definition of the word: 
 
 
 

Spelling strategies for the word: 

The word within a sentence: 
 

An image to represent the word: 



 

 

 

 

 

 

 

 

What can you find out about Bradford being a city of Sanctuary? 

Can you use a range of both primary and secondary sources of information? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

As a school, do we share the same values? How can we contribute to the vision of Bradford being 

a City of Sanctuary?   



Picture news – Special Edition. Katie Harrison and the team over at Picture News have created this special edition resource to support 

this project. Many schools use Picture News as a resource to explore British Values and current new items.Special thanks to Katie and 

the team.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
Art Planning 

Please Note: This planning is quite general as it allows for teachers to identify and select skills and artists that are appropriate for their pupils. They 
follow the framework of exploring artists and the theme of the ocean, developing a chosen skill and creating a final piece of artwork.  
Suggested artists who use the ocean as inspiration for their art: 

• Hokusai 
• Ivan Aivazovsky 
• Claude Monet 
• Jessica Warboys 

Other suggestions for linking to the ocean theme: 

• The impact of climate change on the ocean. 
• The impact of plastic on the ocean- one way of exploring this could be to create artwork out of recycled plastics.  

Day → National 
Curriculum Links 

→ 

Opening Activity → Main Activity → Reflection 
Activity → 

1 All Art NC 
objectives will be 
touched on in 
each session.  
 
 
- to create sketch 
books to record 
their observations 
and use them to 
review and revisit 
ideas 
-to improve their 
mastery of art and 
design techniques, 
including drawing, 
painting and 
sculpture with a 
range of materials. 
- about great 
artists, architects 
and designers in 
history. 

Continuous line drawing: Draw a seascape. What 
do you imagine when you picture the ocean? 
You could use some sea inspired music to set the 
scene in the classroom.  
This is a quick warm up and not intended to be a 
long activity.  
Share what the children drew. Similarities? 
Differences? How do your seascapes compare to 
the way the ocean is describe in Chapter 1 of Boy 
87?  

Look at different artists who use the ocean as the theme for their art: 
Pupils could choose one they wish to explore further or research the subject 
themselves online.  
Pupils could produce a factfile about the artist, experiment with the techniques the artist 
used (depending on the resources in school) or replicate one of their pieces.  
The outcome of this session is up to the teacher, but the aim is for the children to 
develop their knowledge of a famous artist that uses the ocean as a muse for their 
artwork.  
Pupils could then share their knowledge/work with the rest of class detailing what they 
have learned about the artist and their response to their work (like, dislike, confused by 
etc.) 

2/3 Warm up: Have a selection of media for the 
children to use (pencils, coloured pencils, pastels, 
felt tip pens, charcoal etc.) Ask the children to 
draw a continuous circle going over it repeatedly 
without taking their tool from the paper. Ask the 
children to make it larger and smaller, swap 
media, what effect do they create? What colours 
do they choose? Why? What mood does their 
piece create?  
This allows the children to warm up their fingers 
and begin thinking about the mood they can 
create with simple choices such as colour and 
media.  

Children to plan their own piece of artwork based on the theme of 
the ocean. You may decide to select the media/style of artwork or 
let children choose their own. This is dependent on resources 
available and children’s experiences and skills so far.  
If you select one type of media for the whole class, ensure to 
model different techniques and effects that can be achieved with 
the chosen media. Give the children time to explore and 
experiment with this when planning their own piece.  
Pupils can then create their final pieces using the skills shown to 
them. Final Piece ideas: 

• Acrylic seascape on canvas 
• Watercolour seascapes 
• Collage seascapes (this could be around the theme of 

pollution to the sea and use recyclable materials that make 
their way into the oceans) 

• Textiles project creating an abstract seascape  
 

Gallery of work.  
If space allows, 
exhibit all pupils’ 
final pieces 
somewhere in the 
school for 
themselves and 
others to view. A 
virtual tour of the 
‘gallery’ would be 
a lovely way of 
sharing the 
children’s finished 
pieces with 
parents/carers.  



 

Music Planning 
 

Day → National Curriculum 
Links → 

Opening    
Activity → 

Main Activity → Reflection Activity → 

1 -Develop an 
understanding of the 
history of music. 
 

Paired discussion: 
When do you listen 
to music? What are 
your likes/dislikes? 
What is the 
purpose of music 
and why is it 
important? 
Share children’s 
responses.  
 

Input and discuss the importance of music in Africa. Note: 
There are lots of resources on this subject online however the 
following video contains lots of useful information. You may 
choose certain elements to share with the children.  
https://www.youtube.com/watch?v=TQur5iesRzM 
Using information from the chosen sources, children to 
produce a factfile of African music making links to geography 
skills and the different styles of music in different regions. This 
could be done on a large scale in partners/small groups or 
individually.  
Geography link: Geographical skills using maps/atlases to 
locate countries.  
Digital Literacy link: Use ICT to further research the importance 
and history of African music to present in their presentation.  

Speaking and listening 
opportunity: Pupils to share 
their presentations on African 
music with the rest of the class.  
 
 

2 -Appreciate and 
understand a wide range 
of high-quality live and 
recorded music drawn 
from different traditions 
and from great composers 
and musicians. 
-Listen with attention to 
detail and recall sounds 
with increasing aural 
memory. 

Recap the 7 
interrelated 
dimensions of 
music.  
Children to work in 
pairs to match the 
explanation to the 
word.  
Ensure the children 
understand the 
different musical 
elements. 

Listen to and appraise contrasting examples of African music. 
These could be traditional compared to modern or from 
different countries in Africa. 
As a class, orally appraise the music using the sentence stems 
to allow children the opportunity to understand and rehearse 
the use of language.  
You may wish to continue with oral appraisal or ask pupils to 
write their responses comparing the pieces of music. 

Venn diagram to compare the 
two pieces of music.  
Give children a range of 
vocabulary that could be used 
to describe each piece (include 
some that are relevant to both 
and some that are relevant to 
neither).  
Feedback as a class with 
children justifying their reasons 
making reference to the pieces 
of music they have listened to 
and the dimensions of music. 

3 -Improvise and compose 
music for a range of 
purposes using the 
interrelated dimensions of 
music 

Recap how music is used in Africa as a means of story telling. You may wish to 
share an example of this with the children.  
Class Orchestra: Using the instruments available in school to compose a piece of 
music that tells the story of a scene from Boy 87. (See resources section for more 
information on composing using class orchestra) 
Suggested parts of the story: 

• When Shif is travelling through the desert from the camp.  

• The opening scene on the boat.  

Performance 
Record the class orchestra 
performance so that it can be 
played back and the children 
can evaluate their performance.  

https://www.youtube.com/watch?v=TQur5iesRzM


Music Resources 

 

Examples of Eritrean and Ethiopian music: Others can be found on apps such 

as Spotify.  

Note: You could choose any African music.  

Ethiopian  Classical Music - Instrumental Music Traditional musical instrument 

Tadesse Mekete - Iteta (Official Video) | Traditional Ethiopian Music   

Ephrem Amare - RORA (Official Video) | Ethiopian Tigrigna Music 

 

Resources→ 

• Map of Africa for fact file on African music. 

• Appraising music sentence stems.  

• Interrelated dimensions of music matching activity 

• Appraising music sheet. 

• Venn diagram comparison. 

• Class Orchestra variations 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=mHyKO1ytr3A
https://www.youtube.com/watch?v=KiEuvIk0czU
https://www.youtube.com/watch?v=eWdXVQaI3kM


Map of Africa for fact file: 

 

 

 

 

 

 

 

 



Sentence stems for appraising music: 

For appraising individual pieces:  
 
The … creates a … atmosphere/mood because… 
I know the genre is … because…  
The … leads me to conclude that the piece is … 
Due to the … I think…  
In my opinion the … is effective because … 
I think the … is successful because … 
You could improve the … by … 
I think the composer wanted us to imagine… I think this because… 

 

For comparing music from different times/places/composers: 
 
I prefer … to … because… (e.g. I prefer Mozart’s… to Beethoven’s… because …) 
I noticed that… was different/similar because… 
In some ways, … and … are alike for instance …  
Another feature they have in common is… however… 
 

 

 



Interrelated Dimensions of Music – Matching Activity 

There are several videos on the following website that demonstrate the dimensions of music→ 

https://www.bbc.co.uk/bitesize/subjects/zwxhfg8  

Note: These cards are currently matched correctly so will need mixing prior to the activity.  

  
 
 

Timbre 

 

The quality of a sound. 
Key words 

bright 
harsh 
buzzy 
mellow 

 
 
 

Pitch 

How high or low sounds are and how notes are 
grouped into sets called scales. 

Key words 
High, middle and low 

Higher and lower 
Scale 

 
 

Tempo 

How fast or slow the music is. 
Key words 

Fast and slow 
Presto and largo 

 
 
 

Duration 

How long and short sounds are, beat, rhythm 
and metre. 
Key words 

Long and short 
Steady beat 

Rhythm pattern 

 
 

Dynamics 

How loud or quiet sounds are. 
Key words 

Loud and quiet 
Forte and piano 

 

 

Texture 

How many sounds can be heard at the same 
time. 

Key words 
Solo 

Unison 
Layers 

Ensemble 

 
 

Structure 

The order sounds happen in. 
Key words 

Beginning, middle, ending 
Call and response 

Verse, chorus 
Round 

 
  

 

https://www.bbc.co.uk/bitesize/subjects/zwxhfg8


Appraising two contrasting pieces of music→ 

 
Composition 1: 
 

Likes→ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Dislikes→ 

How does it make you feel? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

What does it make you imagine?  

 
Key vocabulary to describe the elements of music→  
 

Pitch Tempo Timbre Dynamics Duration Structure Texture 

 
 
 
 
 
 
 
 
 

      

Any other comments→  
 
 
 
 
 
 
 

 



 

 
Composition 2: 
 

Likes→ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Dislikes→ 

How does it make you feel? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

What does it make you imagine?  

 
Key vocabulary to describe the elements of music→  
 

Pitch Tempo Timbre Dynamics Duration Structure Texture 

 
 
 
 
 
 
 
 
 

      

Any other comments→  
 
 
 
 
 
 
 

 



Comparing contrasting African Music 

 
Insert chosen vocabulary here: 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Composition 1 Composition 2 



Class Orchestra 

Composing music through the use of ‘Class Orchestra’ can be carried out in various ways however all follow the same process: 

1. Pupils have a shared aim of composing a piece of music in a collaborative way. All pupils need to understand this vision and be responsible for 

contributing to the composition. The ‘story’ of the music can be presented in anyway however one way which works well is to create a story map of the 

piece that will be produced. Whilst this is being created collaboratively, pupils will naturally make suggestions in terms of the interrelated dimensions of 

music for the different phases of the composition.  

2. Pupils then work in groups to compose. The role of the teacher is to facilitate the composition.  

This can be set up in a range of ways:  

➔ Pupils could be grouped according to instrument type and the whole class works together to compose the entire piece. This requires pupils to be 

highly resilient and work well in a whole class manner as it will take effective collaboration in order to be successful.  

➔ Pupils could be grouped and each group to have a range of instrument types. Each group is then responsible for one part of the composition. 

Which is then rehearsed and performed in the correct order.  

3. Rehearsal: Pupils will need time to rehearse the composition. This is also the first opportunity for them to begin their self-evaluation and to suggest 

adaptations and improvements to their pieces.  

4. Performance: If possible, performances should be recorded so that pupils can hear back (not necessarily see) their performance in order to evaluate it.  

5. Evaluation:  



 

Science – 3-week plan (1 lesson per week) 
 

Science was the most difficult subject to link to the text without it being deemed insensitive.  
The text takes us on a journey of escape and  pages 113- 137 highlight the physical impact of no food or shelter.  

The 3 lessons focus on the direct impact of diet and exercise on the body and its function (Year 6 Science objective) but are in no way meant to be 
forced to fit the text. However, the sessions lend themselves to a PHSE style discussion linked to the impact that diet and exercise (too much in 

direct heat) had on Shif’s overall health as he fled.  
 

Day 
→ 

National Curriculum 
Links → 

Opening Activity → Main Activity → Reflection Activity → 

1 To recognise the impact of 
diet and exercise on the way 

their bodies function. 
 

What does your body need to 
maintain good health – both mental 

and physical? 
Ask the children to work together in 
small groups and mind map their 

ideas. Use as a whole class 
discussion point.  

The children will focus on the importance of a balanced diet.  
Children will use a typical school meals menu to identify where 

and how a balanced diet is offered. They will then pull together a 
balanced diet weekly food overview, ensuring the right amount of 

each food goes into the menu.  
 

Whilst this is a more positive approach to asking the children 
to write down what they eat, discussion should be reflect 

individual choices.   

Explain that Shif had a similar upbringing to 
you and I. He had the comfort of a basic 

lifestyle, access to food and opportunity for 
balanced exercise. 

Also spend some time focussing on how our 
circumstances allow us the freedom to be 
able to exercise and eat a balanced diet. 

What would happen if these freedoms were 
taken away? 

 

2 To recognise the impact of 
diet on the way our bodies 

function – Sugars. 
  

You will need to provide 
the children with a range 

of labels/cans from sugary 
drinks.   

 

Have a class discussion about 
‘hidden sugar’. What does this 

mean?  
When thinking about drinks, we 
know that fizzy drinks have a 
negative effect on our health, 

potentially causing weight gain and 
tooth decay but which drinks are 
particularly bad for our health?  

Today’s experiment is going to give the children the opportunity to 
explore the hidden sugar in a range of drinks.  

Children will investigate the sugar content of different drinks by 
reading the labels. They will then need to convert the amount of 

sugar in the container to the amount of sugar per 100g (to ensure 
it is a fair test). They will then have the opportunity to plot their 

results in a graph.  

End the session by sharing findings. Explain 
that whilst fizzy drinks are the most obvious 
sugary aspect of any diet, there are often 

hidden sugars in our foods.  
Discuss.  

How hard is it to make a healthy choice? 
Perhaps looking into the role the media play 
(or used to play) in promoting sugary drinks.  

 
 

3 To recognise the impact of 
exercise on the way our 

bodies function. 
 

Recap on the work from last two 
week, focussing on the impact of a 

good diet, exercise and lifestyle. 
In terms of physical activity, what 

does our body need to stay 
healthy?  

Ask the children to discuss in 
pairs/groups.  

 

Today’s lesson will focus on the importance of maintaining a 
health heart through exercise. Children will have the opportunity to 

conduct an experiment to see what happens to our heartbeats 
when we do some light exercise.  

The key question is ‘How does exercise affect our heart rate?’ As 
a whole class, ask the children to share their predictions. Ask the 

children to explain their reasoning.  
Children will need access to space to conduct the experiment as 
well as a timer. They will also need to be able to find their pulse.  

Reflect on our time during lockdown and 
how this has sometimes limited the choices 

we have had.  
Think about the changes we can make as 

June 21st comes. Whilst times can be 
challenging, the choices we have are a gift.   

 

 



Lesson 1 – What does your body need to stay healthy?  A balanced diet. 

The human body needs a balanced diet to work properly. Good health involves drinking enough 
water and eating the right amount of foods from the different food groups: 

 

1. Carbohydrates give us energy. They are found in foods such as bread, potatoes and pasta. 
2. Proteins help our bodies to repair themselves. They are found in foods such as fish, meat, beans, 

nuts, seeds, eggs and cheese. 
3. Fats help store energy for our bodies. They are found in foods such as butter, cheese, nuts and 

fried food. 
4. Fibre is important for helping us digest our foods. It’s found in fruit and vegetables. 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Using the healthy balanced plate, can you recognise health options within this menu? 

 

 

 



Using the school meals menu as a starting point, fill in the ‘ideal weekly menu’ for a typical primary 

school person. Use your researching skills to fill in the other boxes. Think carefully about the 

snacks you choose.  

You could include some pictures. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Breakfast Lunch Tea Snacks 

Monday 

 

 

    

Tuesday 

 

 

    

Wednesday 

 

 

 

    

Thursday 

 

 

 

    

Friday 

 

 

    

Saturday 

 

 

    

Sunday 

 

 

 

    

Changes I will consider making to my diet are: 
 
 
 
 

 



Lesson 2 – Sugar in our diet 

 

Read the information leaflet below about sugar in our diet and then discuss key points with your 

learning partner.  

 

 



 

 

 

 

 

 

 

You are going to investigate the sugar content of different drinks by reading the labels on the back 

or sides of a range of juice bottles or cartons.  

To make sure this is a fair test, convert the amount of sugar per 100g. Once you have filled in the 

table below, plot your results on a graph. The type of graph you use to represent your findings is 

up to you (just make sure you include a title and label your graph correctly).  

Drink Amount of sugar in 
the container (g) 

Capacity of 
container 

(ml) 

Grams of sugar per 
100ml 

 
 
 

   

 
 
 

   

 
 
 

   

 
 
 

   

 
 
 

   

 
 
 

   

 

Which drink has the most sugar?  

 

Which has the least? 

 

Any surprises?  

 



 

Lesson 3 - What does your body need to stay healthy?  Physical activity 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What does your typical daily exercise look like?  

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________ 

How could it improve?  

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________ 



 

How does exercise affect your heart rate? 

We know that exercise is good for your heart as it keeps it strong 

and healthy. Our hearts are constantly beating so keeping a 

healthy heart is very important. Let’s explore what happens to our 

heart rate when we do some light exercises.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Spend no longer than two minutes 

on each exercise. Your teacher will 

indicate a start and finish time for 

each exercise. Why do you think 

this is important when conducting 

an experiment?  



 

Activity 
Beats in 15 

seconds 
Beat per minute 

Resting.  
This will give you an idea of what your 

normal heart rate is when your body is still.  

  

Walking 
  

Jogging 
  

Jumping 
  

Skipping 
  

Sprinting 
  

 

 

 

 

 

 



Can you use the table below to record your findings? 

 



 

 

 

How does exercise affect your heart rate? 

 

Use the space below to write up your findings. How does exercise affect your heart 

rate?  

 

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  
DT – Food Technology 

 
2 x food technology sessions exploring traditional Eritrean cooking including cooking some traditional Eritrean dishes to share as a class.  

These sessions aim to explore the concept of a balanced diet and how a traditional Eritrean diet that Shif would have eaten compare to pupils’ 
usual diet.  

 
Note: The second session involves cooking several dishes and evaluating the food the pupils eat. This will take longer than one DT session and will need more planning in 

terms of timings and structure of the session dependant on class size, cooking area in school etc.  

  
Day →  National Curriculum 

Links →  
Opening Activity →  Main Activity →  Reflection Activity →    

1  • Understand and 
apply the 
principles of a 
healthy and 
varied diet. 
 

• Prepare and cook 
a variety of 
predominantly 
savoury dishes 
using a range of 
cooking 
techniques. 

 

 

Discussion. What would Shif 
have eaten in his Eritrean 
home? 
How is his food similar or 
different to your usual diet? 
 
Remind ch to think back to 
what they have read in the 
book and the Eritrean words 
they have learned.  

Look at the images of Eritrean food and discuss 
what they think the traditional diet is like, similar to 
anything they have eaten before etc.  
Children to research and plan a traditional Eritrean 
meal including recipes.  
 

Is a traditional Eritrean diet 
balanced or not? 
Ch to have copies of the Eatwell 
guide to help them compare the 
meals that they have planned.  
Are there any suggested 
improvements?  
What is the diet like overall from 
what you have found online? 
How does it compare to your diet? 

 

2  Recap last session.  
Eritrean or not? 
Ch to look at images and 
decide if they are Eritrean 
foods or not based on their 
research last lesson.  
 

Create an Eritrean feast using the recipe cards 
below (flat breads, lentil stew and a salad).  
Children to work in pairs/small groups/teams to 
create a dish for the feast.  
Note: Some elements of the recipes need pre-
preparing the day before. 
Children to then eat together using the traditional 
eating methods of using the flatbreads as a vessel to 
hold the other items and then tear off pieces to eat. 

Children to evaluate traditional 
Eritrean food using the evaluation 
grid. Children to comment and 
share their opinions on the 
appearance, taste and texture of 
each food they try. 



In Eritrea, a variety of stews, salads and sometimes more injera are placed on the base injera for serving. 

Using one's hand, small pieces of injera are torn and used to grasp the stews and salads for eating. The 

injera under these stews soaks up the juices and flavours of the foods, and after the stews and salads are 

gone, this bread is also consumed. Injera is simultaneously a food, eating utensil, and plate. 

 

 



Eatwell Guide →  



Eritrean or Not?  

   

 

  

   

  
 

 



Eritrean or Not? Answers 

 

 

 

 

 

 

 

 

 

 

 

 

Injera – a flatbread. 
Kik Alicha – a lentil 

stew. 

Tsebhi – a spiced 

beef stew. 

Hamli – a spinach 

dish. 

Shahan ful – a 

breakfast dish made 

of beans. 

Timatim – a tomato 

salad.  



Injera Recipe Card 

 

Method →  

1. In a large bowl, mix the yeast with a little bit of the warm water and stir to combine. 

2. Add whichever 2 flours you’re using, along with the salt. 

3. Gradually, add more warm water, stirring with a wooden spoon until you have a smooth batter, this 

time the consistency of thick pancake batter. Again, you may not need all the water. 

4. Cover with cling film and let stand for 1 hour. 

5. After an hour, the batter would have increased slightly, give it a stir and pour the hot water, stirring 

constantly, until you get the thick crêpe batter we mentioned in the traditional method. 

6. Transfer your batter into a jug, something that will allow you pour it onto the frying pan. Or just use a 

ladle, it's up to you. 

7. Very lightly, grease your griddle or large frying pan on medium heat. Then pour a layer of the batter, 

going in a circular motion. Tilt your frying pan to allow the batter to spread, like a pancake. 

8. Cook until you see air pockets/holes appearing, about 30 seconds, then cover and cook for another 

minute, at which point, there’ll be lots of steam fighting to escape and when you lift the lid up, you’ll 

see that the injera is beginning to curl at the edge.  

Note: Slide the Injera onto a large plate, as opposed to lifting with a spatula, the latter will just tear it. 

 

      
 
 
 
 

Ingredients →  

• 220g plain flour 

• 220g rice flour 

• 2 tsp dry active yeast 

• 1 tsp salt 

• 800ml – 1l warm water 

• 125ml very hot water (just off the 

boil) 

• Oil for cooking 



Kik Alicha Recipe Card 

Kik alicha is a traditional Eritrean vegetarian dish made with yellow split peas. It is similar to dhal curry often 

eaten in Southern Asia countries.  

 

Instructions →  

1. Soak the yellow split peas in plenty of cold water for 1 hour. 

2. Drain them. 

3. Boil three times the volume of split peas in water. 

4. As soon as the water comes to a boil, add the drained split peas. 

5. Add the onion and cook, covered, for 45 minutes, or until the split peas are tender, stirring occasionally. 

6. Season with salt, mix, and cook for 1 minute. 

7. Add the garlic, ginger and turmeric and cook for another 10 minutes. 

8. Add the ghee and the peppers. Mix well. 

9. Serve piping hot with injera. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ingredients→  

½ lb yellow split peas 

1 white onion, finely grated 

2 teaspoons grated fresh ginger 

3 cloves garlic 

3 tablespoons ghee 

2 jalapeño peppers (to taste), halved lengthwise 

1 teaspoon ground turmeric 

1 tablespoon fine salt 



Timatim Recipe Card 

Timatim is a delightful little tomato side salad often served on top of Injera in Eritrean cuisine. Timatim is a 

welcome bite after the spicy lentil dishes. 

 

 

Instructions → 

1. Mix all the ingredients for the salad together in a bowl.  

2. In another bowl combine the dressing ingredients and whisk together.  

3. Pour over the salad veggies and refrigerate. 

4. Serve chilled over injera. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ingredients → 

For the Salad 

• 3-4 large tomatoes diced 

• 1/2 red onion finely diced 

• 1-2 jalapeno peppers de-seeded and finely chipped 

For the Dressing 

• 1/4 cup rapeseed oil 

• 3 tablespoons white or red wine vinegar 

• 1 lemon Juice of 

• 1-2 cloves garlic minced 

• 2 teaspoons berbere seasoning (garam masala is 

an adequate substitute if berbere cannot be sourced) 



Evaluating Food Reflection Sheet →  

Food: Draw it →  Taste →  Texture →  Appearance → Any other comments →  

     

     

     



  

RE – 1-week plan with recommended follow up ideas.  

 

The plan is to give children a deeper understanding of what it means to be a good Samaritan – making links to the Bible and what this would look 

like in today’s society. Whilst this lesson covers RE objectives, there is a strong link to citizenship/PSHE/computing (media) which is important to 

explore.  

Day →  National Curriculum 

Links →  

Opening Activity →  Main Activity →  Reflection Activity →  

1  I know how to discuss and 

respond to ethical 

questions, including what 

is right, wrong, just and 

fair, and the complexity of 

these questions.  

Provide mixed ability groups 

with the following ethical 

questions (in the centre of a 

piece of large A3 paper with 

room to make notes around) 

and allow time for them to 

discuss, note down answers 

and share initial ideas with the 

whole class: 

 

What does it mean to be in 

need? 

 

Should we always help those 

who are in need? 

 

Should we only help those who 

share our beliefs? 

 

Adults in the classroom to listen 

in to initial discussions to gauge 

viewpoints and opinions and 

facilitate where required.  

Share the range of artists’ impressions of The Good Samaritan with the children. 

Children to complete Activity 1 independently (what do they notice, what do they 

infer, what do they wonder, tell me the story and making links to Boy 87) before 

sharing their responses as a class.  

 

As a class, read and share the King James’ Bible version of The Good Samaritan 

(provided below). At key points in the text, clarify the meaning of vocabulary and 

discuss the actions / motives of characters. In mixed ability groups, share ideas 

on the moral of The Good Samaritan and how it is suggesting to live our lives. 

Can the children make links at this point to how the moral can be applied to 

everyday modern life?   

 

Share the media headlines about refugees / migrants with the class. Discuss the 

wording / specific vocabulary used within the media headlines and whether they 

positively or negatively depict the plight of refugees. 

 

Pose the following ethical questions to the class, providing time for discussion, 

focusing on what is right / wrong and just / fair: 

 

‘How does the moral of The Good Samaritan apply to these newspaper 

headlines about refugees?’ 

  

‘How does the media inform our opinion and potentially influence our ethical 

decisions?’  

 

Return to the ethical 

questions posed at the 

beginning of the lesson and 

discuss if our thoughts and 

answers are still the same.  

 

What does it mean to be in 

need? 

 

Should we always help those 

who are in need? 

 

Should we only help those 

who share our beliefs? 

 

 

Possible 

follow 

up ideas 

 

Debate → Class debate around ethical questions that link The Good Samaritan to Boy 87 and the media’s depiction of refugees (e.g. The media have a responsibility not to 

negatively portray refugees. Do you agree or disagree?)  

 

Writing →  

- Take on the role of the media and write a positive news article about the plight of refugees linking this to Bradford being a city of sanctuary.  

- Applying the principles of The Good Samaritan, how would you support somebody who has been forced to flee their home and arrives at your school? 

Art →  Replicating Vincent Van Gogh’s ‘The Good Samaritan’ artwork  

 

 



RE Resources Week 1 

Luke 10:25-37 

King James Version 
25 And, behold, a certain lawyer stood up, and tempted him, saying, Master, what shall I do to inherit 

eternal life? 

26 He said unto him, What is written in the law? how readest thou? 

27 And he answering said, Thou shalt love the Lord thy God with all thy heart, and with all thy soul, 

and with all thy strength, and with all thy mind; and thy neighbour as thyself. 

28 And he said unto him, Thou hast answered right: this do, and thou shalt live. 

29 But he, willing to justify himself, said unto Jesus, And who is my neighbour? 

30 And Jesus answering said, A certain man went down from Jerusalem to Jericho, and fell among 

thieves, which stripped him of his raiment, and wounded him, and departed, leaving him half dead. 

31 And by chance there came down a certain priest that way: and when he saw him, he passed by on 

the other side. 

32 And likewise a Levite, when he was at the place, came and looked on him, and passed by on the 

other side. 

33 But a certain Samaritan, as he journeyed, came where he was: and when he saw him, he had 

compassion on him, 

34 And went to him, and bound up his wounds, pouring in oil and wine, and set him on his own beast, 

and brought him to an inn, and took care of him. 

35 And on the morrow when he departed, he took out two pence, and gave them to the host, and said 

unto him, Take care of him; and whatsoever thou spendest more, when I come again, I will repay thee. 

36 Which now of these three, thinkest thou, was neighbour unto him that fell among the thieves? 

37 And he said, He that shewed mercy on him. Then said Jesus unto him, Go, and do thou likewise. 

 

 



Activity 1 → All three artists’ impressions below portray the 

same event. Study the images and then answer the questions 

below.  

 

 

 

 

 



1. What do you notice about the images? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2. What do you infer about the images? 

3. What do you wonder about the images? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4. Tell me the story. 

5. How could the events depicted in these images link to the events of Boy 87? 

 
 
 
 
 
 
 
 
 
 
 

 



Activity 2 →  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
Make Sure It Adds Up  
 
Getting Bradford to stop, think and consider uncertain information before sharing 
 
The Make Sure It Adds Up campaign aims to get more people from across the Bradford District to practice and promote ‘critical thinking’ when 
receiving and sharing uncertain information either online, in person, or over instant messaging apps. 
 
Critical thinking might be described as the ability to reflect and think independently. When we think critically, we’re able to safely and respectfully 
question ideas and assumptions rather than simply accept them. 
 
Why is this important? 
 
The Make Sure It Adds Up campaign’s overarching aim is to reduce hate crime in the Bradford District and improve the lives of all people in our 
communities. Rumours harm all people and all communities in the district - however, this negative discourse can be avoided by giving people the 
skills to think critically when receiving uncertain information. 
 
Our keys learning areas aim to reduce rumours around people from a migrant, Muslim, working class or LGBTQ+ background.  
 
How do I think critically? 
 
Everyone can learn how to think critically no matter your age, your ethnicity, or your background. 
 
Whenever you receive uncertain information from a friend, colleague or family member - either online, in person or over instant messaging apps - 
take your time and ASK, BASE, CHECK before sharing the information with others. 
 



 
 
Promote critical thinking in your community and organisation? 
 
If you would like to promote critical thinking and share the ‘Make Sure It Adds Up’ message in your community or organisation, then there are a 
range of FREE downloadable resources you can use on our website at www.bradfordforeveryone.co.uk/make-sure-it-adds-up/ 
 
Digital Training Toolkit - This toolkit can be used by any business, charity, faith group, activity group, community organisation, school or college 
in the Bradford District to share and promote critical thinking with their community. 
 
Social Media and Print Assets - You can download a range of social graphics and posters to promote critical thinking with your network. There 
are assets suitable for Twitter/Facebook/Instagram/LinkedIn. 
 
Community Learning Resources - The ‘Make Sure It Adds’ up campaign partnered with organisations to develop learning resources that will 
help promote critical thinking within specific communities. These are all listed below. 
 
 
 
 
 
 
 

 

http://www.bradfordforeveryone.co.uk/make-sure-it-adds-up/


Bradford District Shared Values 

A guide for education settings 

 

 

Hello, 

Thank you so much for supporting Bradford District’s Shared Values campaign.  

This supporters guide includes everything you’ll need to support the campaign and start sharing 

and celebrating the human values that everyone in the Bradford District holds close. Our Shared 

Values are here to stamp out discrimination and prejudice in all its forms and to build a fair, 

inclusive and happy today and future for everyone. We can all do this by living, breathing and 

practising these values every day in everything we do. We can ALL make a difference together! 

About 

Bradford District Shared Values campaign aims to get different communities in the Bradford 

District to share and celebrate the four human values that they have in common with other 

communities across the district.  

The Shared Values is a people-led campaign that inspires and aspires to get all communities and 

organisations in the Bradford District to live and celebrate the four human values that bring us 

together. 

Bradford for Everyone delivered by the Stronger Communities team, Bradford Council, listened to 

over a thousand people living in the Bradford District who told us that by having a set of shared 

values that belong to us all, that will connect us more, help us grow, shine and create the future 

we want to experience. 

 

 

 

 

 

A Child Friendly Community. 

 

As the youngest city in Europe its essential that Children are at the centre of Bradford Value’s and 
as such we are working together to be a Child Friendly Community.  The values of respect, share, 
care and protect are all brought to life in 

THE CONVENTION ON THE RIGHTS OF THE CHILD which has 54 articles that cover all aspects 
of a child’s life, from the right to education, health and protection from abuse to the right to 
freedom of expression and privacy. 

  

By supporting and promoting Bradford’s values, we as a society are recognising our legal and 

moral duty to uphold Children’s Rights within our district. 

 



How do these values fit in your line of work? 

For any education provision, large or small, these values can be immensely valuable to everyone. 

They can be used by teachers, staff and pupils and can positively impact performance, culture, 

positive behaviour and reputation. 

By actively supporting the shared values campaign you are aligning with values that promote good 

attitudes and behaviours that help to nurture good relationships and support positive attitudes and 

learning. This in turn helps to build a fair, inclusive and happy culture both inside and outside the 

classroom with common values for everyone.  

You may already have a set of your own values, which is absolutely great news! This campaign 

does not conflict with any existing values or change what you may already have in place. This 

campaign is all about everyone sharing something that belongs to everyone and connects us all 

as one. 

This campaign should help enhance and build on what you already have, further promoting 

positive behaviours, attitudes, and actions. You do not need to change anything but just proudly 

join the movement with us!   

How can you engage with the Shared Values Campaign? By supporting the campaign and 

sharing the shared values we hope to inspire others throughout the district to do the same. 

Respect I promise to respect myself, each other and our communities 

What does this mean? Respect is to celebrate humanity by accepting and respecting one 

another’s differences, backgrounds, abilities and rights. Respect is to be a champion for fairness, 

equality and justice for everyone. 

What does this look like for us? We actively promote respect for each other, our young people / 

learners, classmates, teachers, staff and families. We take steps to ensure everyone’s differences 

are celebrated and accepted by all. We listen fairly to everyone and ensure our setting is a safe 

place for everyone to discuss feelings, emotions and raise any concerns.  

Care I promise to care for each other and treat each other with kindness. 

What does this mean? Caring is ensuring that everyone has a voice and is given the chance to 

be heard, to be understood and can be themselves, respecting freedom of speech. Caring is to 

make time and effort to talk to, listen to and look out for each other. 

What does this look like for us? Caring and kindness is actively encouraged and rewarded both 

inside and outside the classroom. We share stories and promote examples of people and role 

models who openly care for others every day in every way possible. We take steps to actively 

promote kindness and build a culture of care and happiness for everyone. 

Share I promise to share whatever I have and can so that we all can support one another to be 

the best that we can be. 

What does this mean? Sharing is all about supporting one another, always thinking of ways of 

how we can help others. Such as being open to sharing ideas, resources, knowledge and wisdom 

as well as our challenges and opportunities. 

Sharing is to take every opportunity to grow and connect, helping others along the way so that no 

one is left behind. Sharing is to support each other to keep going even when things get tough. 

What does this look like for us? We openly share and tackle issues together with honesty and 

integrity. We celebrate our successes together and we work through any challenges together. To 



ensure that we do this right we have a process and we use the values as a way to measure and 

check how we make decisions, bring about change, and work towards our targets and goals. We 

encourage our pupils and staff to share information, their knowledge, wisdom, experiences and 

ideas and we recognise, value and reward individuals for demonstrating that they are open, 

supportive and able to share whatever they can to help others. 

Protect I promise to protect each other and the world we share so that everyone can be happy, 

healthy and safe 

What does this mean?  Protect is to take pride and responsibility in looking after each other and 

the world we live in. Being brave enough to challenge things when they are not right. Together we 

try to help make sure that everybody feels safe and that the vulnerable are protected from harm. 

Protect is to do little things and big things to save and protect our natural and built environment. 

What does this look like for us? We actively promote safeguarding in all its forms, protecting our 

pupils, teachers and staff. We create safe spaces where pupils and teachers can be brave enough 

to challenge things when they are not right. We always think about the environment and the health 

and wellbeing of everyone when we make any decisions. 

Bringing the Shared Values to life...  

Here are some ideas on how the Bradford District Shared Values can be implemented within your 

education provision: 

COMMUNICATIONS 

- Assemblies - focussing on the values, what they mean, how they can be implemented to 

make a difference, and sharing stories of individuals living the values 

- Newsletters sent out to parents with a focus on how the values are being celebrated within 

the education setting   

- Make the shared values publicity materials visible at your sites, for example: notice boards; 

staff room; toilets; canteens and public spaces 

- Insert the shared values stamp in email signatures / footers (you do not need to change 

your own branding) 

- Display information about the shared values on your website and social media accounts 

- Talk about the values being lived in your communications, newsletters and blogs/vlogs 

CURRICULUM  

- Topics for discussion 

- Presentations in class and assembly time 

 
 

 

 


